
The third stage of the process signals a fundamental shift from analysis to creation.  Once the models, benefits and 
underlying mechanisms  are understood, the next challenge is to ask how they might be integrated into a new and 
better answer.  In order to aid that process, we have provided three types of questions that serve as “routes” to 
integration. These pathways help: 
• Provide direction and structure to students if they are feeling overwhelmed by the task  of coming to an 

integrative solution 
• Assist in illustrating to students the difference between an integration and a compromise 
• Provide a concrete starting place for brainstorming 

Pathway One: Double Down 
Key Question: Under what conditions 
could one model actually generate the 
benefits of the other? 
If you love almost all of one model, 
but desire a key aspect of the other, 
how could you extend or deepen the 
model you like to give you that 
benefit? 

From step 2, using the example of ‘What kind of school best enhances student learning?’ 

Under what conditions could a 
student-driven model generate the 
benefits of a teacher-driven model or 
vice versa?  
• Could you achieve predictability 

through the removal of barriers 
between students and teachers? 

• Could you achieve more active 
student engagement by redefining 
what gets measured? 

 

Pathway Two: Hidden Gem 
Key Question: How could a new model 
be created from one building block 
from each model? 
If you generally dislike both models, 
but like one key element from each of 
them,  how could you bring these 
things together to form the basis of a 
new answer?   

Pathway Three: Decomposition 
Key Question: Could you look at the 
challenge in a new way such that each 
model could be applied to a different 
part of the problem? 
If you like all or most of both models, 
but they can’t be  applied together at 
the same time, how could they happily 
co-exist if you applied them to 
different parts of the solution? 
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If you could only keep one small 
element from each of the student-
driven and teacher-driven models, 
what would it be? 
• How can you help students 

continually be exposed to new 
ideas in an environment where 
they know how to succeed? 

 

Are there times, places or 
circumstances when teacher-driven 
or student-driven models can be 
applied the most effectively? 
• Are there different models most 

appropriate for different age 
groups? 

• Are there certain times of the day 
that each model is best applied? 

• Are there specific types of class 
activities conducive to one versus 
the other ? 

       Create as many questions as possible until you are excited about a few. 
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I already have my solution. Why 
bother asking all these questions? 

If you hear your students say…. …you can suggest: 

The goal is to come up with a few different integrative solutions that you can 
then explore and test.  If you stick with only one, you might shut out great ideas 
that could add to your ultimate solution.  That said, if you find yourself gravitating 
to one solution again and again as you go through this process, it might be a 
signal that you’ve hit on something really interesting.  In that case, go with it. 

Isn’t this counter-productive if we 
want to be creative? I thought 
creativity was about total freedom 
from structured questions. 

Most artists will tell you that creativity is actually a discipline.  Painters, for 
example, spend hours and hours honing their craft in order to express the 
messages they want to convey.  So do artful basketball players, for that matter.  
While it might seem counter-intuitive, creating structure at the beginning of the 
brainstorming process makes generating ideas easier.  This is because you will be 
generating specific, rather than vague, solutions.  

How many questions do I create? Don’t limit yourself. You will want to create as necessary until you feel like you 
have at least a few clear questions. Use the pathways as guides to help you 
generate a robust set of questions. 

How do I know I’m done? You’re finished when you have a few clear, powerful questions that each seems to 
have the potential to lead to a solution that is better than either of the opposing 
models you started with.  

Q: Are you saying there are 
only three useful questions 
to ask when looking for an 
integrative solution? 

A: Not at all.  These pathways are just starters to 
get you moving from an analytical frame of mind 
to a more creative mindset.  They provide some 
concrete ways to ask the question, “What might 
be true” rather than “What is true?”   

Q: Where did these 
pathways come from?  
Why these three? 

A: In our attempt to better understand the 
integrations we have seen in our research, we 
wondered if there were patterns across solutions 
and in the questions that lead to those solutions.  
These were the three distinct routes that we kept 
noticing in that investigation. 

Q: Why even ask these 
questions? 

A: The goal is to create a series of 
powerful questions that can signal a clear 
path to a new answer.  Rather than 
censor ideas at the outset, the goal here 
is to encourage wide and diverse 
solutions.  Often one or two questions 
will feel particularly meaningful to you 
and strike you as having the potential to 
create more value than either of the 
original opposing models.   
 



When can I use this in the classroom? 
- When students seem caught in an analytical frame of mind and are having difficulty brainstorming solutions 
- When you suspect students might be compromising, rather than integrating, between models 
- As a pedagogical bridge to move from analytical to design exercises 
- When students seem overwhelmed by the ambiguity inherent in coming up with new ideas   
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Get students to identify the piece of each model  
they‘d like to keep by asking:  
• What nugget in the first model did you love and 

want to keep? In the second model? 
• What piece of the first model do you think is most 

valuable? In the second model? 
• What is the one benefit in each model that you’d 

like to keep?  
 
Followed by asking the students to create questions 
What could combining (indicate the 
nugget/value/benefit from first model here) and 
(indicate the nugget/value/benefit from second model 
here)? 

Ask students to identify which model they love and 
what aspect of the other model they’d like to integrate 
into the model they love.  
 
Students can start the brainstorm of questions by 
asking : 
• How could  (insert the aspect of the other model 

here) actually give you  (insert which model they 
love here)?  

• Could you achieve (insert the model you love here) 
through (insert the aspect of the other model here)? 

After the students have explicitly laid out the process 
or mechanism they want to apply both models to, ask 
them:   
• Can you apply the first model to a part of it? Can 

you apply the second model  to another part of it? 
• What can you get from applying (indicate one of the 

models here) at different times or at different parts 
of the process?  

If you love one model, but only 
like one small aspect of the other:  

If you like neither model , but do 
like one small aspect of each: 

If you love both models, but can’t 
see how to apply them both: 



Space for your ideas 


