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To assist in the promotion of positive school climates, including strategies to support mental health & well-being 
and safe & equitable learning environments, our work has focused on: 

 all schools and departments(tier 1);  
 specific support for some schools and students (tier 2); and 
 significant support for a few schools  and students (tier 3).   
 

The development of a Positive School Climate (PSC) is a tier 1, proactive response to promote equity, inclusion, 
mental health/well-being and safe schools. The combination of these results in a tier 1 focus on the elements of 
social health: a socially healthy environment with socially healthy relationships. This is fundamental to 
improving student achievement and well-being, as environments with positive climates effectively reduce the 
number of students presenting with tier 2 and 3 concerns.  In HWDSB, the primary focus in our Positive School 
Climate work is the creation of Positive School Climate teams in each school, in order to provide positive and 
supportive environments in all schools and reduce the number of students requiring more intensive services.  In 
addition to the work of the individual school teams, some system-supported initiatives were also undertaken to 
support positive school climates. 
 
Many initiatives have drawn departments together on collaborative projects and these opportunities have 
increased knowledge and appreciation for respective services and is part of the groundwork for planning 
discussions on Tier 2 service alignment.  Peer Mediation training continues to be provided with an increasing 
number of schools becoming involved.  Research indicates this as one of the most effective prevention strategies 
related to bullying.  Parent/guardian, staff, and classroom presentations have provided information about 
bullying/harassment prevention and intervention, and supports for transgender youth.   Over the past year, we 
have been exploring different ways to implement anonymous reporting of bullying in schools. The HWDSB 
Mobile App called TipOff, supports the accurate, timely receipt of, and response to, anonymous reports of 
bullying. 
 
Overall, we have seen continuous decline in suspensions, however, there was a significant spike in expulsions.  
Superintendents will work with schools to determine if there are patterns emerging from this data that would 
help us to understand why the number of expulsions has increased.  The students identified as exceptional who 
receive the greatest number of suspensions tend to be students who experience difficulty with self-
regulation.  Work needs to continue to develop our understanding of how we can support all students in this 
area (through Positive School Climates), as well as those exhibiting specific difficulties, as all students can 
benefit from an increased ability to self-regulate their behaviour.A tiered approach to supports and intervention 
to meet a wide range of needs is essential, and further work supported by all community partners (particularly 
in the areas of mental health, suicide prevention/intervention/postvention, and violent risk/threat 
assessment) needs to continue.   
 
Positive School Climate work in HWDSB will continue to focus on an integrated response to promote equity, 
inclusion, mental health/well-being, and safe schools.  The primary focus will be on the provision of Positive 
School Climates in all schools (tier 1).  In addition, supports for some schools and students (tier 2), and a few 
schools and students (tier 3) will continue to be provided and refined in response to school and student needs. 
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Annual Work Plan Report    
 
 
Name of Report: Positive School Climate Report 
 
To:   Dr. John Malloy, Director of Education 
 
From:   Executive Council  
 
Prepared by:  Leadership & Learning  
 
Date:   February 3, 2014 
 
 
Organizational Alignment 
 
Strategic Direction:    

 HWDSB will ensure that our diverse learners receive the appropriate programming and support to 
achieve their full potential. 
HWDSB will provide safe, inclusive and respectful learning environments for all staff and students.  

 
 
Annual Operating Plan:  

 Engage students in positive school climate self-assessment process to develop school plan 
 Engage staff in positive school and department climate self-assessment process to develop 
school/department plan, implement action, provide training 
Engage parents in positive school climate self-assessment process to develop school plan 

 
 
Director’s Performance Appraisal:   

Ensure that a tiered approach to effective instruction and intervention is in place in all schools, and is 
implemented according to best practices. 
Provide safe, equitable and inclusive learning environments for each student.  

 
 
 
 
Overview/Context 
This report combines an update on information from the following three previous reports:  
 2012-13 Student Achievement and Engagement Report (with respect to Equity);  
 2012-13 Safe, Equitable & Inclusive Schools Report; and 
 2012-13 HWDSB Mental Health Strategy Report. 
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2012-13 Action Plan 
 
The 2012-13 Action Plan to support Positive School Climate, Mental Health & Well-Being, and Safe & Equitable 
Schools involved the following components:  
 

Process Area of Focus 

ALL 
 

Tier 1 -  
Promotion 

Strategies to support safe, caring, equitable and inclusive learning environments 
Increase staff capacity to support mental health and well-being 
Continue with parent forums as they relate to positive school climate  
Support five schools in piloting Positive Action 
Expand implementation of mental health literacy modules 
Provide leadership experiences for inclusion of all groups of students  
Build staff capacity to support positive school climates 
Develop a tiered approach to Positive School Climate that supports academic 
excellence and student well-being 

SOME 
 

Tier 2 -  
Prevention 

Continue Coping Power pilot programs and examine the effectiveness of the 
intervention over time  
Align tier 2 services as part of the district’s continuum of services  
Skill Building through an Equity Lens 
Peer mediation implementation 
Promote the well-being of students through programs to address bullying, substance 
abuse through bullying prevention, including a focus on anonymous reporting 
Support for schools to implement Safe Schools Plans and to administer the Safe 
Schools Survey 
Provide training re: Bill 157 
Complete/revise Suspension Policy/Exclusion Policy; develop Student Behaviour and 
Discipline Policy and Directives, aligning language and terminology with Ministry 
documents 
Engage parents in pilot schools in the Mobile App project 
Conduct parent interest survey to determine need for support for parents of 
children/youth who have been bullied 

FEW 
 

Tier 3 -
Intervention 

Continue to develop, refine, and support the implementation of appropriate 
responses and protocols to deal with high risk situations and incidents 
Provide training on ASIST and SafeTALK procedures, aligned with other training 
occurring the areas of Safe Schools, Inclusion, and Equity 
Collaborate with other boards as part of the School Mental Health ASSIST initiative  
Continue to work with community agencies to provide linked services and 
refine/solidify community protocols and partnerships 
Continue the Violent Threat Risk Assessment work, in collaboration with community 
partners 
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Tiered Intervention Strategy to Promote Positive School Climates 
 
To assist in the promotion of positive school climates, including strategies to support mental health & well-being and 
safe & equitable learning environments, our work has focused on: 

 all schools and departments(tier 1);  
 specific support for some schools and students (tier 2); and 
 significant support for a few schools  and students (tier 3).   

  
Tier 1 programs focus on the promotion of school and department conditions which support the well-being of all 
students, in all classrooms, in all schools.   
 
Tier 2 activities are designed to support some students and schools where a need for specific support has been 
identified.  As with all tier 2 programs, the time-limited strategies in this area are designed to be preventative, such 
that the students will gain the skills necessary to experience success in the overall school environment.   
 
Tier 3 interventions are targeted to assist schools in supporting those few students who present with significant risk 
factors.  Initiatives at this level are specific to the student’s need and involve inter-disciplinary support, which may 
include community partnerships.   
 
Figure 1 (below) illustrates this tiered approach.  
 
 
 

 
 
 
 
 
 
 
 
 

FEW: INTERVENTION 
for students with significant risk factors; community collaborations 

Protocols to support schools to address areas of significant risk 
 

SOME: PREVENTION 
effective school-based strategies for students experiencing difficulties 

Strategies to support schools to address identified needs  

ALL: PROMOTION 
expectations for all schools , all classrooms, all departments 

Strategies to support social-emotional learning / build  supportive environments  

TIER 1 

TIER 3 

TIER 2 

Figure 1: Positive School Climate 
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A. Positive School Climate – Tier 1: Promotion 
 
What We Did 
The development of a Positive School Climate (PSC) is a tier 1, proactive response to promote equity, inclusion, 
mental health/well-being and safe schools. The combination of these results in a tier 1 focus on the elements of social 
health: a socially healthy environment with socially healthy relationships. This is fundamental to improving student 
achievement and well-being, as environments with positive climates effectively reduce the number of students 
presenting with tier 2 and 3 concerns.   
 
To support the work in this area, a system committee has been formed to provide direction and lead the Positive 
School Climate focus, specifically to: 

 represent the interests of critical stakeholders in the provision of  Positive School Climate Strategy initiatives; 
 provide information, guidance, advice and recommendations on the HWDSB Positive School Climate strategy; 
 assist with the review and monitoring of the strategy; 
 assist with the review of evidence-based programs/proposals under consideration; and 
 assist with the dissemination of information to various stakeholder groups. 

In HWDSB, the primary focus in our Positive School Climate work is the creation of Positive School Climate teams in 
each school, in order to provide positive and supportive environments in all schools and reduce the number of 
students requiring more intensive services.  To facilitate the development of PSCs in all schools, a working group 
created a framework to describe PSC with an emphasis on building relationships through modeling examples. Schools 
teams participated in a self-assessment process using perceptual and PSC survey data (including student and parent 
feedback)  to determine their area of focus within one of four quadrants (staff to staff relationships, staff to student 
relationships, student to student relationships and school to community relationships). Teams then set goals and 
planned for the implementation of these goals. As part of the process, teams also problem-solved potential barriers to 
implementation. School teams communicated their next steps and identified supports needed to reach their goal.  
Samples of the materials used with and provided to PSC teams are included in Appendix A.  Two additional sessions 
over the course of the 2013-14 school year, as well as support from the PSC working group, will provide continued 
direction and training for the school-based teams.  

In addition to the work of the individual school teams, some system-supported initiatives were also undertaken to 
support positive school climates. Holy Days Calendars were distributed in order to facilitate scheduling of system and 
school events outside Days of Significance.  Training and support continued to be provided for Positive Space Groups 
in all secondary schools.  Positive Action, a social emotional learning program, is occurring in 5 schools and is being 
explored by others.  Kids Have Stress Too/Stress Lessons (Grades 1-6), developed by the Psychology Foundation of 
Canada and designed to teach students about stress and coping, was made available to schools in collaboration with 
Hamilton Public Health Services.  Girls ONLY programming is occurring in 15 elementary schools and has expanded 
into 11 secondary schools.  Descriptions of these programs are contained in Appendix B.  A system-wide plan has 
been developed for the delivery of mental health awareness sessions and mental health literacy modules focusing on 
the topic of anxiety (Appendix C). 

Other samples of tiered activities/initiatives are listed in Appendix D.   
 
Impact of What We Did 
Focusing on relationships, school teams selected one area with the intent to take action on this item before the next 
PSC session. Schools felt supported in the work and were empowered to include a variety of voices (i.e., 
parents/guardians; students) in their larger PSC school based team. Sessions were intentionally designed for schools 
to have working time to begin the formation of a school based plan.  
 
Positive Action is currently being implemented in 5 schools (Sir Winston Churchill, Roxborough Park, Hillcrest, 
Chedoke, Bennetto).  HWDSB staff who are Positive Action trainers and coaches ensure ongoing implementation 
support and capacity for future growth. An implementation evaluation currently underway will provide quantitative 
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and implementation data by June 2014. Awareness of social-emotional literacy skills as an evidence-based mental 
health promotion activity has increased. 
  
With a grant from Women4Change, a philanthropic group with the Hamilton Community Foundation, Girls ONLY 
programming has been introduced to 15 elementary schools and expanded into 10 secondary schools (126 students). 
A program evaluation, due to be completed in June 2014 will measure the impact on young women’s educational 
goals/destination, peer relationships and self-esteem. As part of this initiative, training has been provided to 70 staff 
on the ‘why’ of girl programming, group facilitation skills and the Girls ONLY program activities. We are in the process 
of strengthening relationships with community agencies that are also providing girl programming with the aim of 
coordinating programs to reduce duplication and provide services to the greatest number of schools and students.  
 
The Kids Have Stress Too/Stress Lessons curriculum is available for teachers in Grades 1-6. The immediate impact 
of this initiative is a deepened collaborative relationship with Public Health. Quantitative and implementation data 
will be gathered by June 2014. 
  
As part of increasing educator mental health awareness, the commitment of heightened awareness of every staff 
person’s role in identifying students presenting with concerns of suicide is reflected in the inclusion of the Staff 
Response to Suicide Concerns Protocol in the mandatory staff training modules (see Appendix E). Additionally, 
school social workers developed and are providing, upon request, a staff suicide awareness session. Mindful that 
raising awareness about youth suicide commonly increases staff anxiety, we also provided a list of additional 
educator mental health awareness and literacy resources to deepen understanding of youth suicidality. Anecdotally, 
greater numbers of students who are experiencing suicidal thoughts and/or behaviours are being identified and 
social work staff were consulted in more situations. 
 
A system wide plan for educator mental health awareness has been developed and disseminated. This plan provides 
schools with a list of available resources, and provides a direct contact person for each resource (see Appendix C). In 
addition to increasing awareness of resources and providing a direct connection to support staff, this plan harmonizes 
initiatives and includes multiple departments (Character Network Pathways teachers, Special Education Consultants, 
Psycho-educational Consultants, Social Work staff, Mental Health Leads) supporting staff learning in a coordinated 
manner.  
 
With a Ministry of Education grant to increase teacher capacity in suicide prevention and intervention, we trained 
nine HWDSB staff as SafeTalk trainers. This increased capacity will allow HWDSB staff to receive training to be alert 
to individuals thinking about suicide, and to help connect persons at risk with professional support. 
 
What We Learned 
School teams attended training sessions according to superintendent areas.  This allowed schools experiencing 
similar school climate conditions to have discussions with each other around barriers and solutions.  Based on 
feedback on this organizational structure, we will continue to provide sessions based on superintendent areas.  We 
also learned that school teams valued the guided adult learning model used during the sessions and the sequencing of 
learning to allow for strong table discussion to provide time to consolidate thinking. The focus of the day helped 
schools frame their action plans to build a positive school climate. We learned that schools made a strong connection 
to tier one strategies and the impact that small actions can have on changing school culture. From the sessions, we 
also gained insight on areas of need to help guide planning for subsequent sessions. One such focus is to support 
schools to be able to identify the impact of their actions. 

The provision of Positive Space in secondary schools has helped to promote acceptance and inclusion, and identified 
the need for additional information to help support staff when working with parents/guardians and students. Schools 
have appreciated the presence of system level supports for the implementation of Positive Action for program 
identification and training, but need additional support to develop school level coaching and support related to 
effective implementation.  Clarity is needed for schools to understand the relationship between teaching social 
emotional literacy and the focus on academic success, as schools struggle with balancing priorities.  We have learned 
that it is important to identify implementation challenges, and support schools in balancing program implementation 
fidelity within individual schools’ unique contexts.  
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There are a number of community providers providing girls programming in schools, in addition to the Girls ONLY 
curriculum/program currently being implemented. There is the potential for confusion and overlap/duplication and 
thus we are committed to building an integrated and coordinated plan with our community providers such that girls 
programming is more equitably distributed across the system.   
 
Including the suicide protocol in mandatory compliance training has heightened awareness and initial feedback 
indicates that staff want time to discuss and deepen their learning in this area. Feedback has also highlighted that staff 
are interested in learning more about student mental health and well-being. They appreciate learning opportunities 
that provide face to face collaborative learning that is aligned with school improvement plans. With many schools 
initiating learning opportunities, providing a system plan for mental health awareness sessions and guidelines for 
speakers (see Appendix E), while broadening the number of staff who can provide educator mental health awareness 
sessions is essential to building our capacity to provide high quality evidence-based learning sessions. However, 
finding time for this learning remains challenging.  
 
B. Positive School Climate - Tier 2: Prevention 
 
What We Did 
Applied Suicide Intervention Skills Training (ASIST) prepares caregivers to provide timely suicide interventions.  
In October, three HWDSB staff became ASIST trainers. Six weeks later, 11 HWDSB staff received their ASIST 
certificates. Two additional training dates are set for the remainder of the 2013/14 school year. 
 
Many initiatives have drawn departments together on collaborative projects (i.e. Positive School Climate Team, 
suicide risk assessment working group, mental health awareness and literacy resources, Coping Power, Positive 
Action), and these opportunities have increased knowledge and appreciation for respective services and is part of the 
groundwork for planning discussions on  Tier 2 service alignment.  We have developed a scoping document and are in 
the process of identifying specific priority aims and activities for each service within a tiered framework. 
 
We are continuing to offer Coping Power in 3 elementary schools and at Parkview Secondary.  Based on a reflection of 
our experience with the program, the 32 week program has been condensed into 20 weeks. A new measure was 
chosen for the outcome evaluation, and we are no longer utilizing a control group in the research design. We continue 
to ask for data from students and teachers with regard to program implementation and student success. 
 
Peer Mediation training continues to be provided with an increasing number of schools becoming involved.  
Research indicates this as one of the most effective prevention strategies related to bullying.  Student mediators are 
trained to then help their younger peers resolve conflict on the playground.  The Social Worker for Violence 
Prevention used a ‘train the trainer’ model to build capacity with school consultants in order to facilitate the 
expansion of this program to all elementary schools.  Two half-day training sessions were provided for teachers 
working with these student groups in schools.   
 
Peer Mentor training has been provided to grade 7/8 students to teach them the skills needed to help their grade 6 
peers adjust to the social demands of middle school.  As well, peer mentoring programs in secondary schools continue 
to assist in keeping more students engaged and connected.   
 
Seven parent sessions, facilitated by HWDSB staff in collaboration with The Well, were held to engage and provide 
information to parents/guardians of transgender and gender non-conforming youths.   Similar information was also 
provided to staff through a focus session on the needs of transgender youth in schools.   
 
Parent workshops have also been held to provide information about bullying/harassment prevention and 
intervention to help parents/guardians:  
 understand the definition of  bullying/harassment;  
 provide  help to their children who may be  targets, perpetrators or bystanders to bullying behavior; and  
 work in partnership with their child’s school when bullying problems occur. 
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Similarly, staff workshops have provided information about bullying/harassment prevention and intervention to help 
school staff: 
 understand the definition of bullying/harassment; 
 learn the skills necessary to intervene effectively in bullying situations; 
 work with students to prevent bullying/harassing behaviours; and 
 partner constructively with parents/guardians when incidents of bullying/harassment occur. 

 
Classroom presentations and discussions about bullying prevention and intervention to help students: 
 understand the definition of bullying/harassment; 
 learn the skills necessary to collectively speak out about bullying/harassment; and  
 work with teacher to reduce the incidence of bullying/harassment amongst classmates. 

 
Many of the group of secondary students who attended the Ontario Leadership Camp continued to support  a number 
of bullying awareness and prevention activities in schools, as did other student-led groups within the schools (i.e., 
Student Councils, Health Action Teams).   
 
We have enhanced our model of support for school administrators this part year, as it relates to suspensions and 
expulsions.  A deeper knowledge of the current legislation (i.e., Bill 157) and the process involved in safe schools has 
been developed, as it relates to administration, students, and parents/guardians. There has been increased 
collaboration and alignment between safe schools, mental health, special education, and equity initiatives, and in how 
this work relates to overall student learning and achievement. 
 
Three policies and corresponding policy directives were completed last year: Bullying Prevention and 
Intervention, Promoting Positive Student Behaviour and Progressive Discipline, and Code of Conduct.  As well, parent 
information booklets for Safe Arrival Check, Appropriate Dress, and Restorative Justice were distributed to schools.  
Suspension/expulsion data continues to be collected and reviewed to provide direction with regard to initiatives to 
reduce occurrences.   
 
Over the past year, we have been exploring different ways to implement anonymous reporting of bullying in 
schools. The HWDSB Mobile App called TipOff, supports the accurate, timely receipt of, and response to, 
anonymous reports of bullying.  It also provides us with system data regarding the types of bullying incidents that 
are occurring, thus helping us to focus an intelligent, responsive approach based on school needs.  We currently 
have 54 schools using this App.  The App is also available to parents/guardians. 
 
Impact of What We Did 
Having HWDSB ASIST trainers has enabled us to increase the number of staff trained, at a reduced cost and in a 
flexible and responsive manner, to support students who are experiencing distress. Becoming an ASIST trainer has 
provided growth and development and leadership opportunities for staff and is another example of shared and 
distributive leadership as we build our capacity to support student mental health and well-being.  
 
As the Mental Health Strategy is implemented, new tasks and/or changes in practice have resulted. These changes 
have provided opportunities to focus, expand and/or deepen skills and contributions to student mental health.  
However, attention needs to be paid on balancing the additional demands and workload pressures that may be 
created for system staff supporting the initiative. 

In collaboration with E-BEST, qualitative and quantitative data was gathered on the 2012/2013 Coping Power 
groups (see Appendix G).  The outcome data is indicating that: 

 
 At Elementary: Students’ scores in five areas (emotional challenges, conduct difficulties, hyperactivity, peer 

conflicts, social problems) have decreased significantly from September 2013 to June 2014; 
 At Secondary: Although there were no significant differences in students’ scores on the five areas measured, 

both teachers’ and students’ scores  on peer problems showed a declining trend indicating an improvement 
with regard to peer conflicts;  
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 At Secondary: Students may have become more accurate and aware of their emotions and behaviours 
following Coping Power; and 

 Student Voice forums: Mountain secondary students spontaneously identify the skills they learned through 
Coping Power  as having an impact on “making me feel more calm”, “having less drama”, “feeling closer to my 
teachers”.   

The Peer Mediation and Peer Mentor training programs have resulted in reduced playground conflict and office 
visits for aggressive behavior.  There has been increased support to grade 6 students experiencing difficulties by 
helping to improve their attendance and social relationships.  Evidence of this has been provided through responses 
in the School Climate Survey (see Appendix H).   

 
The need for professional development of both current and new legislative information, as well as best practice in 
implementing our policies and programs, has been identified. 
 
Sixty-four parents/guardians and community members attended the first Parent Information night.  As a result, two 
additional parent evenings will be held between January and June, 2013. 
 
What We Learned 
While this training is not suitable for all staff, ASIST training continues to be highly valued.  Implementation has 
highlighted the importance of articulating and clarifying the role of ASIST trained staff when supporting students 
using this approach, including when to contact board personnel and/or community service providers for an in-depth 
assessment and/or additional services.   
 
Aligning Tier 2 services within the board holds the promise of improved service and identified pathways to care for 
students and improved support to school staff. We have learned that the scope and significance of this alignment is 
large and requires continued development.  

Staff support, at multiple levels, is an essential implementation facilitator for the Coping Power program.   It is also 
essential for staff to feel comfortable, confident and supportive of the value of offering this kind of programming to 
students to enable the successful implementation of this program. 

Student leadership and responsibility helps to create a positive school climate by allowing students to take ownership 
for the issues confronting them.  By providing them with the skills to intervene, we are building strong student voice 
and positive role models for younger students to follow.  In addition, there has been increased, effective 
parent/school partnerships when bullying incidents occurred.  Parents/guardians working in effective partnerships 
with schools are able to resolve conflicts about safety concerns and support student well-being. 
 
We have learned that when staff focus on student resiliency, and work with bystanders to give them the skills 
necessary to stand up to the bullying behavior of their peers, school climate improves.   Staff also feel more 
empowered to intervene effectively in bullying situations and to work with their students to prevent bullying and 
harassment. 
 
The school climate surveys this year reflected feedback from staff last year, by adjusting the working in certain 
questions to enable students to better understand the questions.  A script was also provided at staff request to assist 
in the administration of the survey. 
 
 
C. Positive School Climate - Tier 3: Intervention 
 
As part of our collaborative working relationship between HWDSB and the Child and Youth Mental Health Program of 
McMaster Children’s Hospital, Dr. Jennifer McTaggart, psychologist with the 3G inpatient unit, provided two-half days 
of training on suicide risk assessment for all members of Psychological Services and Social Work Services.  
 
We are currently working on a protocol regarding school response to suicidal behaviour that identifies how, and 
under what circumstances, HWDSB system staff will be consulted to provide an assessment and offer support to 
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youth presenting with concerns of suicide. The Suicide Risk Assessment Working Group (consisting of managers and 
representatives of Psychological Services and Social Work Services) are exploring models of service delivery. We are 
also working with McMaster Children’s Hospital to develop an agreed ‘pathway to care’ when students require 
psychiatric emergency care. In addition an event protocol (for schools to follow after a school incident) has been 
developed (see Appendix I).  A working group (with representation from elementary and secondary principals and 
Social Work Services) are reviewing and looking at protocols with regard to additional postvention issues (i.e., 
memorialization, communication, and debriefing guidelines).   
 
Impact of What We Did 
Training in suicide risk assessment has helped to establish a common evidence-informed practice response, provided 
an opportunity for Psychological Services and Social Work Services to work together more closely.  There is greater 
understanding of all types of supports offered by school- and system-based staff  to support students presenting with 
mental health and well-being concerns.  
 
Superintendents and administrators continue to collaborate regarding implementation of the most recent changes to 
our policies and directives.  Overall, we have seen continuous decline in suspensions, however, there was a significant 
spike in expulsions.  Three expulsion categories account for more than half of the total number, specifically possession 
of a weapon, committing physical assault on another person that causes bodily harm requiring treatment by a medical 
practitioner, and engaging in any other activity that may be established by policy of the board.  Superintendents will 
work with schools to determine if there are patterns emerging from this data that would help us to understand why 
the number of expulsions has increased.  Support will be provided to address these issues once they are identified. 
 
With regard to the students identified as exceptional who have received suspensions, the largest percentage of 
students are those with behaviour, autism, learning disability or mild intellectual disability designations.  Although 
the number of identified students suspended continues to decrease, there still is a significant gap in the percentage 
of identified students compared to the percentage of non-identified students.    
 
Regarding the number of students receiving 1, 2, or 3 or more suspensions, we have seen an increase in the 
elementary panel and a decrease in the secondary panel.  As we support school teams to consider this data, it will be 
important to review the categories for suspensions and the strategies and supports that are in place or may be needed 
to support a change of behavior. 
 
What We Learned 
In our efforts to solidify common practice and a standardized approach to students who are presenting with concerns 
of suicide, we have learned that it is important to respond to staff concerns related to role clarity, liability, 
responsibility and work load. Important needs related to professional and emotional support while doing this 
demanding work has also been identified. 
 
Feedback from the system indicates appreciation for providing protocols, training and services.  Knowing that this 
work requires the collaborative efforts of multiple internal and external stakeholders, we have learned that our 
community partners share a common vision and are willing to work closely with us. In particular, we are grateful to 
two of our community providers, CCAC – Mental Health and Addictions Nurses and the Child and Youth Mental 
Health program of McMaster Children’s Hospital for their continuing collaboration and support.   
 
A tiered approach to supports and intervention to meet this wide range of needs is essential, and further work 
supported by all community partners needs to continue.  The students identified as exceptional who receive the 
greatest number of suspensions tend to be students who experience difficulty with self-regulation.  Work needs 
to continue to develop our understanding of how we can support all students in this area (through Positive 
School Climates), as well as those exhibiting specific difficulties, as all students can benefit from an increased 
ability to self-regulate their behaviour.  Collaboration between Character Networks, Autism Services, the Mental 
Health Team and Special Education will continue in this area. It will be important to support the Positive School 
Climate Teams in considering the school data and to embed preventative and proactive strategies and approaches 
that will support positive student behavior and student engagement in schools.  Further work will also be needed 
regarding progressive discipline and alternatives to suspensions and expulsions. 
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2014 Action Plan  
Positive School Climate work in HWDSB will continue to focus on an integrated response to promote equity, inclusion, 
mental health/well-being, and safe schools.  The primary focus will be on the provision of Positive School Climates in 
all schools (tier 1).  In addition, supports for some schools and students (tier 2), and a few schools and students (tier 
3) will continue to be provided and refined in response to school and student needs.  
 

Positive School 
Climate: 
Essential 

Component 

Strategies 
(What we will do) 

Evidence 
(Anticipated Outcome) 

 
ALL 

 
Tier 1 - 

Promotion 
 
 
 
 

1)We will continue to train and support  
school-based Positive School Climate Teams 
on the elements of social health (i.e., socially 
healthy environments and socially healthy 
relationships) and autonomy and self-
regulation (i.e., self-advocacy, goal-setting and 
decision-making, self-control). 
 
2)We will engage students, parents and the 
community in the development of a Positive 
School Climate plan (based on gathered 
evidence and self-assessment). 

1)Staff, students and the community engaged 
in providing safe, inclusive and respectful 
learning environments. 
PSC Teams become a structure within each 
school community that supports staff, 
students and parents in implementing tier 1 
strategies of a positive school climate. 
 
2)A Positive School Climate plan (as part of 
the School Improvement Plan) is in place at 
each school.  Each school will have a school 
improvement plan that will support student 
well-being, as well as student achievement. 

SOME 
 

Tier 2 - 
Prevention 

 
 

1)We will continue to align and communicate 
available Tier 2 supports and services (i.e., 
who schools can contact to assist in the 
provision of Tier 2 supports). 
 
2)We will continue with programs to promote 
student leadership and responsibility. 

1)Clearer ‘pathways to care’ for students and 
aligned supports for schools will be 
documented and communicated to schools.  
 
 
2)School and system data will indicate 
increased student capacity to use problem-
solving strategies to address issues that 
confront them. 

FEW 
 

Tier 3 - 
Intervention 

 

1)We will continue to align and communicate 
available Tier 3 supports and services.    
 
 
 
2)We will continue to work in collaboration 
with community partners in areas of common 
interest and concern (i.e., Violent Threat Risk 
Assessment work, Mental Health & Addiction 
interventions). 

1)There will be a consistent system level 
response to, and support of, students in risk 
which will be documented and communicated 
to schools.  
 
2)There will be increased coordination of 
HWDSB and community services, as evidenced 
by clearer “pathways to care’ and articulated 
protocols.  

 
Appendices:  
Appendix A: Positive School Climate: Sample Workshop Materials 
Appendix B:  Positive School Climate: Specific Program Descriptions 
Appendix C: Educator Mental Health Awareness & Literacy 2013/14 
Appendix D: Positive School Climate: Samples of Tier 1, Tier 2, and Tier 3 Activities 
Appendix E: Staff Response to Suicide Concerns Protocol 
Appendix F: Guidelines for Approval of One-Time Presentations, Videos, Social Media Campaigns, and 

Written/Web Materials related to Mental Health 
Appendix G:  Outcome Evaluation of Coping Power  
Appendix H: School Climate Survey: Summary 
Appendix I:  Event Protocol: Student Death by Suicide  
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Appendix J: Suspension/Expulsion Data  
 

Appendix A 

RELATIONSHIPS 
One of the most important aspects of relationships in schools is how connected people feel to one 

another. 
 

*To be completed individually* 
 

A KEY COMPONENT OF SOCIALLY HEALTHY ENVIRONMENTS: POSITIVE 
RELATIONSHIPS 

 
*Please circle the number that best represents your opinion* 

 
 
Positive Relationships Exist Between Students 
 
Students see themselves reflected in the curriculum and in the school environment. 
 1               2               3             4              5               6            7             8             9             10 
 Never                                                 Sometimes                                                   Consistently 

Each student has at least 3 friends to provide support in difficult times. 
 1               2               3             4              5               6            7             8             9             10 
 Never                                                 Sometimes                                                   Consistently                                                  
Students are able to resolve everyday conflicts in productive and pro-social ways that do not interrupt friends or disrupt classmates’ 
interactions. 
 1               2               3             4              5               6            7             8             9             10 
 Never                                                 Sometimes                                                   Consistently 
Students feel safe and protected from peer aggression, intimidations and bullying. 
 1               2               3             4              5               6            7             8             9             10 
 Never                                                 Sometimes                                                   Consistently 
 
 
 
 
Positive Relationships Exist Between Students and Staff 
 
Warm and caring interactions occur between students and staff in structured and unstructured environments.  
 1               2               3             4              5               6            7             8             9             10 
 Never                                                 Sometimes                                                   Consistently 
Students’ personal and developmental needs are met. 
 1               2               3             4              5               6            7             8             9             10 
 Never                                                 Sometimes                                                   Consistently 
Staff members have high expectations for all students. 
 1               2               3             4              5               6            7             8             9             10 
 Never                                                 Sometimes                                                   Consistently 
Staff members instill in all students the confidence that they will be successful. 
 1               2               3             4              5               6            7             8             9             10 
 Never                                                 Sometimes                                                   Consistently 
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Positive Relationships Exist Between Staff Members 
 
All staff members have others with whom they have strong and supportive relationships. 
 1               2               3             4              5               6            7             8             9             10 
 Never                                                 Sometimes                                                   Consistently 
Minor conflicts are resolved productively and respectfully. 
 1               2               3             4              5               6            7             8             9             10 
 Never                                                 Sometimes                                                   Consistently 
There is safety from social aggression and victimization. 
 1               2               3             4              5               6            7             8             9             10 
 Never                                                 Sometimes                                                   Consistently 
 
 
 
 
Positive Relationships Exist Between the School and Families 
 
There are comfortable relationships between home and school aimed at supporting students. 
 1               2               3             4              5               6            7             8             9             10 
 Never                                                 Sometimes                                                   Consistently 
There is communication which facilitates common expectations for students’ learning and development. 
 1               2               3             4              5               6            7             8             9             10 
 Never                                                 Sometimes                                                   Consistently 
The school’s culture is familiar and welcoming to families and the community. 
 1               2               3             4              5               6            7             8             9             10 
 Never                                                 Sometimes                                                   Consistently 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 

Source: Doll, Beth. Positive School Climate. Principal Leadership, December 2010. 
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Positive School Climate – Resources for Schools 
Name of Resource 

 
Focus 

Positive School Climate Article from Psychology today 
 
 
 
 
 

Speaks to the major 
components that lead to 
a Positive School Climate 

Research in Brief (e-Best) on PSC 
 
 
 
 
 

Overview of Positive 
School Climate 

Promoting a Positive School Climate- Ministry 
 

This offers a range of 
practical suggestions for 
activities/practices that 
can be applied to the 
entire school, the 
classroom or to students 

What Works? Research in Practice 
 
 
 
 

How to integrate 
Aboriginal Teaching and 
Values into the 
Classroom 

Supporting Minds 
http://www.edu.gov.on.ca/eng/document/reports/SupportingMinds.pdf 

A resource for educators 
on student mental health 
and well-being 

Leading Mentally Healthy Schools 
http://smh-assist.ca/school-leaders/ 
 
 

A resource for school 
leaders 

Stepping Stones 

stepping stones 
youth development.p 

a resource on youth 
development  
June 2012 

Caring and Safe Schools Document 
 
 
 
 
 

 

Positive Action 

PIB Positive 
Action.pdf  

Social Emotional Literacy 
program that can be 
implemented from k-12. 
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http://www.edu.gov.on.ca/eng/literacynumeracy/inspire/research/Toulouse.pdf
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Name of Resource 
 

Focus 

Class Interrupted, by Avis Glaze (book set)  
Book set given to schools in 2013 
 

3 books in the set that 
focus on strategies for 
promoting school wide, 
classroom and individual 
positive learning 
environments  

Creating Safe School Environments: From 
Small Steps to Sustainable Change, by Peter 
Jaffe  
Book set given to schools in 2013                             
 
 

Focus on full school 
approaches to safe school 
initiatives  
 

Shared Solutions – Ministry document *Relationships with 
Families – school based 
problem solving for 
meeting with families 
(Spec Ed focus but can 
be used in a variety of 
situations) 

School Effectiveness Framework  
 
 
 
 
 

Integration of academic 
excellence and student 
well being 
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Appendix B 

 
 

Positive School Climate: Specific Program Descriptions 
 

Tier 1 programs focus on the promotion of school and department conditions which support the well-
being of all students, in all classrooms, in all schools. 

 
Positive Action 
Positive Action is an educational program featuring a series of scripted lessons, for each grade level (elementary 
and secondary).  The program is presented in a kit, which includes all the materials required for implementation. 
The easy-to-use lessons are scoped-and-sequenced, allowing schools to create a unified environment. It works by 
teaching and reinforcing the intuitive philosophy that you feel good about yourself when you do positive actions. 
The program teaches the positive actions for the physical, intellectual, social, and emotional areas of the self. 
 
 
Kids Have Stress Too/Stress Lessons 
Kids Have Stress Too (KHST)(Grades 1 – 3) introduces stress management, builds emotional resiliency and 
promotes self-regulation in students.  There are 16 skill-based activities delivered during the school day by the 
classroom teacher.  Each fun and engaging activity ranges from 5 to 50 minutes (7 hours of total program time). 
 Stress Lessons (Grades 4 – 6) provides teaching strategies for developing coping, stress management and 
problem-solving skills.  The program consists of 7 – 50 minute lessons delivered during the school day by the 
classroom teacher.   Curriculum links, for example, health and physical education, language and writing, and the 
arts, are provided.   A parent guide is also included. 
 
 
Girls ONLY 
Girls ONLY programs are facilitated by HWDSB school-based staff (i.e. teachers, educational assistants) during 
non-instructional times (lunch/nutrition breaks, before and after school). Programs may run for a couple of 
months or for most of the school year. Girls ONLY clubs are open to everyone in grades 6 – 9 and participation is 
voluntary.  
During the program girls meet and learn from one another through a number of activities related to building trust, 
creative expression, body image and self-esteem, healthy relationships, anti-discrimination, violence prevention, 
and learning from women of other generations. 
 
 
MH Literacy Modules 
Beginning in 2011/12, the Mental Health Working Group at HWDSB began to develop mental health literacy 
training modules and resources for educators. Mental Health Awareness and literacy encompasses the knowledge, 
skills and beliefs that help school personnel, students and/or parents to reduce stigma, promote positive mental 
health, identify risk factors and signs of mental health and substance use problems, promote help-seeking 
behaviours, help students along the pathway to care and create conditions for effective school mental health 
delivery.  Topics addressed through these resources include: Stress and Resiliency; Mentally Healthy Classroom; 
Continuum of Mental Health; Stigma and Mental Health; Social Emotional Literacy; Social Emotional Learning 
Programs; TAMI: Talking About Mental Illness; Suicide Awareness; Anxiety; Organizational Conditions for School 
Mental Health.  
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Appendix C 
 

  
Educator Mental Health Awareness and Literacy 2013/2014 

 
Mental Health Awareness and literacy encompasses the knowledge, skills and beliefs that help school personnel, 
students and/or parents to reduce stigma, promote positive mental health, identify risk factors and signs of 
mental health and substance use problems, promote help- seeking behaviours, help students along the pathway 
to care and create conditions for effective school mental health delivery. 

 
Even though educators are aware of students with probable mental health concerns, and despite a desire to help 
their students, many educators feel ill-equipped to support these students in the classroom (Taking Mental 
Health to School, 2009). Therefore, an essential part of supporting students’ mental health includes relevant 
professional learning opportunities for staff.  

 
The Continuum of Educator Mental Health Literacy 

 
Mental Health Awareness Mental Health Literacy Mental Health Expertise 

 
strategies for providing basic 
mental health information, 
tailored for different school 

audiences 
 
 

 
strategies for providing deeper 
working knowledge for those 

who have a direct role in 
supporting student mental 

health 
 
 
 

 
strategies for providing school 

mental health professionals with the 
skills and knowledge to effectively 

provide evidence-based promotion, 
prevention and intervention 

 All Some Few 
 
 
 

Mental Health Awareness and Literacy at HWDSB 
 

A variety of mental health awareness and literacy sessions are available to you. The list of available resources 
and contacts begins on page 3, and these resources are also listed on the Mental Health Strategy portal page 
http://my.hwdsb.on.ca/Leadership_and_Learning/HWDSB_Mental_Health_Strategy). 

 
For a PD session related to a specific exceptionality and/or diagnosis, contact your Special Education consultant. 

 
For mental health awareness and literacy needs not reflected in this resource, contact Michelle Bates or  
Erin Freeburn. 

 
For guest speakers, including those from community agencies, please refer to Guidelines for Approval for one-time 
presentations. 
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Educator Mental Health Awareness and Literacy 
Where to Begin 

 
Existing knowledge, skill level and readiness for change will vary amongst school staff so it is important to assess 

the beginning point and level of readiness prior to selecting and/or delivering any learning opportunity. 
 
 
When determining which level is the most suitable fit for your school, consider these statements: 
 

1.  We are beginning to have conversations about mental health.    Yes/No 
2.  We want to understand better the relationship between learning and  
 student mental health.        Yes/No 
3.  We are committed to enhancing our capacity for student mental health.    Yes/No 
4.  We are planning to have a mental health awareness/information session.    Yes/No 
5.  We have students who are struggling with their mental health.     Yes/No 
6.  We talk and share our concerns about students with one another.   Yes/No 
7.  We can identify when students are struggling, but would like to learn ways  

that we can support the student.         Yes/No 
8.  We have surveyed staff about their knowledge needs.      Yes/No 

 
 
 
If you answered Yes to Questions 1, 2, 4, 5, 7 - begin with awareness sessions. 
 
If you answered Yes to Questions 3, 5, 6, 7, 8 – consider awareness materials, but you are more likely ready 
for literacy materials. 

 
Literacy sessions, because they develop a deeper working knowledge of mental health, require certain conditions 
in order to be effective. These conditions include: a majority of staff agree that this is a learning need; the learning 
goal is reflected in the school improvement plan; administration is able to devote resources such as time and 
money to this initiative, there is a commitment to try new strategies, and there is a process in place to follow-up 
and review the outcomes of new strategies. 
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Mental Health Awareness Resources 

 
Title Format Mental Health Awareness Session Length Audience Delivered By Contact 

Stress and 
Resiliency 

Powerpoint 
(30%) 
Activities 
70%) 
Resources 

Understanding what is stress. 
Understanding how student stress 
impacts learning and achievement. 
Understanding the relationship 
between teacher and student stress. 
What is resiliency, and ways to 
promote resiliency for students.  

30-45 
minutes 

school 
staff 

school staff or 
co-facilitated 
with contact 
person 

Elementary: 
Character 
Networks 
Pathways teachers 
Secondary: 
Michelle Bates or 
Erin Freeburn 

Mentally 
Healthy 
Classroom 

Powerpoint 
(30%) 
Activities 
70%) 
Resources 

Identify the benefits of a mentally 
healthy classroom. 
Become familiar with essential 
components of a mentally healthy 
classroom. 
Identify further strategies which 
might be implemented in your 
classroom. 

30-45 
minutes 

school 
staff 

school staff or 
co-facilitated 
with contact 
person 

Elementary: 
Character 
Networks 
Pathways teachers 
Secondary: 
Michelle Bates or 
Erin Freeburn 

Continuum 
of Mental 
Health 

Powerpoint 
(30%) 
Activities 
70%) 
Resources 

Have a deeper understanding of 
mental health. 
Be familiar with the continuum of 
mental health (absence of problems, 
distress, mental health problem, 
mental illness). 
Identify my role as an educator. 
Validate strategies & identify 
additional strategies and resources. 

30-45 
minutes 

school 
staff 

School staff 
co-facilitated 
by social 
worker or 
psycho-
educational 
consultant 

Elementary: 
Character 
Networks 
Pathways teachers 
Secondary: 
Michelle Bates or 
Erin Freeburn 

Stigma and 
Mental 
Health 

Powerpoint 
(30%) 
Activities 
70%) 
Resources 

Understanding stigma and how that 
effects identification and help-
seeking behaviour. 
Appreciating how we think of 
student ‘behaviour’ shapes our 
response. 
Understanding the inter-relatedness 
between learning and mental 
health. 

30-45 
minutes 

school 
staff 

school staff or 
co-facilitated 
with contact 
person 

Elementary: 
Character 
Networks 
Pathways teachers 
Secondary: 
Michelle Bates or 
Erin Freeburn 

Social-
Emotional 
Literacy 

Powerpoint 
(30%) 
Activities 
70%) 
Resources 

Identify the causal link between 
social-emotional literacy and 
student well-being, learning, 
achievement and life outcomes. 
Understanding the difference 
between positive school 
environment and social-emotional 
learning (SEL) programs. 
Considering the fit for SEL programs 
in my classroom & school. 

30-45 
minutes 

school 
staff 

school staff or 
co-facilitated 
with contact 
person 

Elementary: 
Character 
Networks 
Pathways teachers 
Secondary: 
Michelle Bates or 
Erin Freeburn 

Social-
Emotional 
Learning 
Programs 

Powerpoint 
(30%) 
Activities 
70%) 
Resources 

Understanding the positive 
outcomes of SEL programs – for 
students, teachers & classrooms. 
Becoming familiar with key features 
of effective SEL programs. 
Becoming familiar with Positive 
Action(HWDSB supported SEL 
program). 
Considering the fit for SEL programs 
in my classroom/school. 

30-45 
minutes 

school 
staff 

school staff or 
co-facilitated 
with contact 
person 

Elementary: 
Character 
Networks 
Pathways teachers 
Secondary: 
Michelle Bates or 
Erin Freeburn 
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Title Format Description of Session Length Audience Delivered By Contact 
TAMI: 
Talking 
about 
Mental 
Illness 

Guest 
speaker and 
discussion 

Mental Health Awareness: Stigma  
Reduction 
Person with lived experience shares 
their story in a way that de-
stigmatizes mental illness 

30-60 
minutes 

everyone TAMI speaker, 
arranged through 
Schizophrenia 
Society 

JDennison
@schizophe
nia.on.ca  

Suicide 
Awareness 

Video, 
presentation, 
and case 
study 
discussions 

Suicide Awareness Session 
This interactive session explores 
myths, facts, and figures about 
youth suicide, risk and protective 
factors, warning signs, and what to 
do if you think a student is suicidal.  

40-60 
minutes 

school 
staff  

Social Worker Social 
Worker 
assigned to 
the school 

Anxiety 3 learning 
sessions 

Mental Health Literacy  
Session 1: Understanding Anxiety 
Understanding what anxiety is. 
Recognizing the features of anxiety.  
Becoming knowledgeable about 
vulnerable times/events for anxiety. 
Session 2: Normative vs. 
Problematic Anxiety 
Understand the three parts of 
anxiety (thoughts, feelings, and 
behaviour) 
Knowing the difference between 
normative and problematic anxiety 
Becoming familiar with the tghree 
indicators signaling when anxiety is 
problematic 
Session 3: Anxiety in the 
Classroom 
What anxiety looks like in the 
classroom and school 
The impact that anxiety has on 
learning, achievement and school 
involvement. 
Tiered strategies to support 
students with anxiety issues.  

30-45 
minutes 
per 
session 

school 
staff 

co-facilitated by 
school staff and 
mental health 
professional 
(social worker or 
psycho-
educational 
consultant)  

Erin 
Freeburn 

Organiza-
tional 
Conditions 
for School 
Mental 
Health 

Webinar or 
presentation 
with 
activities 

Planning Session 
This session explores the 10 
essential organizational conditions 
that enable schools to support 
student mental health 

30 
minutes 

Admini-
strators, 
school 
Positive 
Action 
teams,  
School 
staff 

Co-facilitated with 
school 
administration 
and contact 
person 

Michelle 
Bates 
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Appendix D 

 
Positive School Climate: Samples of Tier 1, Tier 2, and Tier 3 Activities 

 
Tier 1 programs focus on the promotion of school and department conditions which support the well-

being of all students, in all classrooms, in all schools. 
 
Peer mediation. 
Peer mentoring. 
Community Income Disparity 
project. 
Parent engagement activities. 
Girls Only Program. 
School Support EA training and 
support. 
Social justice Fair. 
Junior Empowerment conference 
and my.conference. 
TipOff app. 
Just One Wish support. 
Student voice focus groups in 
support of PSC school based teams. 
 

 
Restorative Justice training and 
modeling. 
Active recess training and school 
support. 
Positive Action program. 
Bullying awareness week resources 
and supports. 
Fitness and Wellness supports. 
Whole school bullying program 
consultation. 
System support for school-based 
Positive School Climate committees. 
Training of system staff on PSC and 
working within schools. 

 
Black History supports and 
resources for schools. 
Modeling management strategies 
for classrooms and schools. 
System transition supports – 
specifically around student voice. 
Teaching of social-emotional 
literacy skills. 
Building staff capacity by providing 
educator mental health awareness 
resources and learning 
opportunities. 
Introduction and familiarization 
with suicide protocol 

Tier 2 activities are designed to support some students and schools where a need for specific support has 
been identified.  As with all tier 2 programs, the time-limited strategies in this area are designed to be 
preventative, such that the students will gain the skills necessary to experience success in the overall 

school environment. 
 
Classroom based bullying 
prevention and intervention 
programming and support. 
Provision of Positive Space. 
Coping Power (a program for 
students with aggression and 
social-cognitive deficits). 

 
Staff presentations re: bullying 
prevention and intervention. 
Parent group presentations re: 
bullying prevention and intervention. 
Chill (a program for students with 
anxiety concerns). 
 

 
Support and consultation to schools 
experiencing conflicts with parent 
community around positive school 
climate issues. 
RJ training for staff and facilitation 
of RJ practices. 
ASIST (applied suicide intervention 
skills training) training. 
 

Tier 3 interventions are targeted to assist schools in supporting those few students who present with 
significant risk factors.  Initiatives at this level are specific to the need and involve inter-disciplinary 

support, which may include community partnerships. 
 
School consultation around specific 
bullying/harassment incidents. 
Parent consultation and support 
around specific 
bullying/harassment incidents. 
Support/brief counseling for 
student victims of 
bullying/harassment. 
Community partnerships connected 
to specific bullying/harassment 
issues. 
 

 
Consultation with system staff 
regarding specific 
bullying/harassment issues. 
Transgender parent support group. 
LGBTQ conference support. 
Transgendered student leadership 
group facilitated by community 
partners. 
 

 
Suicide risk assessment training to 
psychology consultants and social 
workers. 
In-school and community pathways 
to care for students identified at risk 
of suicidal behaviour. 
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Appendix E 

 

Staff Response to Suicide Concerns 
 

All suicidal and self-harm gestures/comments must be taken seriously  
and responded to immediately.   

 
Anyone can help a student.  

 
 
 

Active Suicide Attempt  
(self-harming behavior that includes an intention to die) 

 
This is a Medical Emergency 

Call 911 
Ensure that the student is not left alone.  

 
Contact: 
Principal / VP   Parent/Guardian    School First Aid representative (as needed) 
 

 
Warning Signs of Students at Risk of Suicide 

   
Warning Signs include:  
 
 Direct or indirect statements about 

suicide, including via social media or in 
writing   

 Seeking out ways to harm or kill oneself                  
 Withdrawal from friends, family, school   
 Loss of interest in pleasurable activities                  
 Loss of interest in things one cares about 
 Change in eating and sleeping habits 

 Serious mood changes 
 Hopelessness and helplessness            
 Giving away favourite possessions 
 Impulsivity 
 Frequent physical complaints       
 Difficulty concentrating  
 Decline in school work   

 
 

In Response to Suicidal Ideation and/or Behaviour  
 
 Treat as an urgent situation 
 Remove means for self-harm if present 
 Provide constant supervision.  Do not leave the youth alone. 
 Reassure the student that there is help. 
 Do not judge. 
 
Immediately Notify Principal/VP who will involve: 
 
 ASIST trained staff member 
 School social worker (as needed) 
 AY counsellor (if applicable) 
 Community mental health services (as needed) 
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Recommendations for Supporting Students at Risk 
 

DO: 
 Find a quiet and private place to talk. 

 Take time to hear the student. This may mean making alternate arrangements to take care of your other 
responsibilities. 

 Remain calm and demonstrate a caring manner. 

 Establish rapport with your words and your body language. 

 Promise privacy but not confidentiality. You must inform someone if there is potential risk to the student or 
others. You cannot keep suicidal thoughts or behaviour a secret. 

 Listen carefully and avoid interrupting the student. Listen for the feelings behind the words. 

 Paraphrase what the student is trying to say to indicate your understanding. 

 Allow for periods of silence. 

 Keep the student’s perspective in mind (no matter how unrealistic). It is the student’s perception that is most 
important to understand his/her thoughts and feelings. 

 Take charge with respect to asking pointed questions or making arrangements for student safety. 

 Do ask the question outright if the student does not mention suicidal thoughts (e.g. “Are you having thoughts 
of suicide?). 

 
DO NOT: 
 Do not leave the student unattended. 
 Do not judge what the student says in terms of moral or adult standards. 

 Do not debate whether suicide is right or wrong or whether life is valuable. 

 Do not make promises or remarks that might be unrealistic. 

 Do not argue about suicidal behaviour. 

 Do not panic if the student admits to suicidal thoughts. 

 Do not try to stop the suicidal thinking or behaviour without adding in other supports. 

 Do not allow yourself to be sworn to secrecy; this becomes a safety issue for the student. 

 Do not assume that the person isn’t the suicidal type; anyone can be suicidal. 

 Do not discount the student’s problems or distress as minor or suggest s/he will get over it or that everything 
will be all right. 

 Do not discuss the interview with staff or persons outside of the school team 

 Do not give up if the student just shrugs or is uncommunicative. S/he may say more given additional time. 
You may want to offer a drink or a small snack. 

 Do not ignore the student’s need to talk. 
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Guidelines for Approval of One-Time Presentations, Videos, Social Media Campaigns,  
and Written/Web Materials related to Mental Health 

 
Principals and staff may be approached or may seek out one-time presentations, videos, social media campaigns 
and/or written/web materials as part of school plans to enhance mental health awareness and literacy amongst 
students and staff.  These guidelines are provided to support high quality activities while avoiding harmful outcomes.  
Staff may also consult their school social worker and/or the Mental Health Lead. 
 
Mental health awareness and literacy activities include information/knowledge, skills and beliefs that help school 
personnel, students and/or parents to reduce stigma, promote positive mental health, identify risk factors and signs 
of mental health and substance use problems, and promote help-seeking behaviours. 
 

Essential Ingredients of a Mental Health Awareness & Literacy Activity 
 

• Evidence-based 
• Inclusive and culturally sensitive 
• Provides follow-up support  
• Part of a comprehensive plan; not a stand-alone activity 
• Aligned with school and board mental health initiatives 
• Delivered in the appropriate format, time and day of the week 

 
One-time Presentation & Guest Speakers 

 
Presentations from individuals with lived experience are a very powerful and effective strategy to increase awareness 
and reduce stigma. While tempting to have enthusiastic yet untrained students, parents or staff members ‘share their 
story’, it is essential that speakers with lived experience be trained and supported through a professional 
speaking program to minimize  risk for the speaker and audience.  Locally, trained TAMI (Talking About Mental 
Illness) speakers can be reached by contacting Jill Dennison at JDennison@schizophrenia.on.ca 
 

Why? 
Sharing personalized experiences with mental illness is demanding work and hearing about someone else’s 
experience with a mental illness can be triggering (an activating experience with an intense response resulting in 
increased emotional distress). Trained speakers have honed their message to ensure that it is accurate and 
informative and that risky topics such as eating disorders, suicide and self-harming behaviours are talked about in 
safe ways to avoid triggering audience members who are     at-risk.  The experience of presenting may be stressful 
resulting in an increase in symptoms for the presenter who may require support.  Additionally, trained speakers are 
not from within their own school community as speakers are at risk for increased stigma from some audience 
members, especially when presenting in their own school community. 
 

Who? 
Positive mental health and mental health promotion presentations are suitable for all audiences and can be delivered 
in a large assembly. Presentations or videos that deal with specific mental illnesses should be delivered to smaller 
audiences to allow for dialogue and closer monitoring of student responses. 
 

When? 
Do not hold sessions on Mondays or Fridays or at the end of the day as you will want to monitor students to 
determine who requires assistance and support. 
 
The following is a sample planning template with additional questions:  

Appendix F 
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Date: _______________________________ 
 
 

Proposed Speaker/Presentation/Campaign: _______________________________________________ 
 

 
Features/Characteristics Plan-Act Comments Assess-Reflect Comments 

Alignment:  
How does this initiative support student learning?  
What are the goals (prevention, motivation, 
education)?  
How does this align with our school improvement 
plan and the board’s Mental Health strategy? 
In what ways is the presentation culturally 
sensitive and inclusive? 
 

What messages are being 
shared about positive 
mental health and high risk 
behaviours? Are these 
supportive messages or are 
they potentially activating to 
youth who are at risk? 

What are our success 
indicators?  

Credibility:  
What credentials does the presenter/website 
have?  
Has this presentation been delivered in other 
schools and what was their experience? 
Have other schools promoted/used this website 
and what was their experience? 
 

Name and contact 
information of school that 
has previously had this 
presenter. 

Would we recommend this 
speaker or video again? 

Impact:  
Have we avoided Mondays, Fridays and end of the 
day?  
What follow-up activities are planned to embed 
the learning acquired from the presentation? 
If we have a specific mental illness topic, are we 
providing this in small groups?  
Are we following Guidelines for Talking with 
Students about Suicide? 
 

 What learning objectives were 
achieved?  

Support: Who is going to provide mental health 
back-up?  
How will we handle student distress and/or 
disclosures?  
How will we let students and parents know where 
they can seek help at school and in the 
community?  
How will we let staff know where they can seek 
help? 
 

 How many student disclosures 
occurred? Did students know 
who to go to for help? What 
would we need to change for 
the next time? 

Communication: How will parents be notified of 
the presentation, and of the messages that will be 
shared so they can support their child?  
 

 Was our communication 
strategy effective and timely? 
What questions did parents 
have?  

Cost: Are there any costs or obligations for the 
school (financial or other commitments)? 
 

 Was the cost justified? 
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Videos 
 
Videos are a powerful method to increase awareness. Ensure that the video you are presenting has been 
produced/sponsored by a reputable organization and/or has been vetted by a mental health professional.  
 

Why? 
Students producing biographical videos run the risk of over-identification of themselves with their illness and other 
risks (see one-time presentations above). 
 

Who? 
Positive mental health and mental health promotion presentations and videos are suitable for all audiences and can 
be delivered in a large assembly. Presentations or videos that deal with specific mental illnesses should be delivered 
to smaller audiences to allow for dialogue and closer monitoring of student responses. 
 

When? 
Avoid showing videos that deal with specific illnesses on Fridays or at the end of the day as you will want to monitor 
students to determine who requires assistance and support. 
 
 
 

Social Media Campaigns 
 
 Social media campaigns should be vetted by a mental health professional to ensure that they are providing 
accurate information, de-stigmatizing, promoting help-seeking behaviours and provide information about high risk 
behaviours in safe ways.  
 
 
 

Written Materials & Websites 
 
There is an abundance of written materials and websites dedicated to mental health. Only use materials from 
reputable professional organizations. If needed, consult with the equity department. Here are some recommended 
websites: 
 
 www.mindyourmind.ca  
 www.kidshelpphone.ca  
 www.ementalhealth.ca   
 www.cmho.org  (Children’s Mental Health Ontario) 
 www.cmha.ca  (Canadian Mental Health Association) 
 www.psychologyfoundation.org  
 www.anxietybc.com  
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2012-2013 IMPLEMENTATION OF COPING POWER IN 
HWDSB EXECUTIVE SUMMARY 

 
BACKGROUND 
In 2012-2013 Coping Power was implemented for the first time in Hamilton-Wentworth District School Board 
(HWDSB) in six schools (4 Elementary and 2 Secondary). A total of 89 students (33 in grade 4 to grade 6, 56 in grade 
9 to grade 12) participated in the evaluation of HWDSB’s implementation of the program and tracking of students’ 
outcomes. The implementation was examined in three ways: 

 
1.   Quantitative assessments of student behaviour and emotions (teachers’ and students’ reports) as measured by 

the Strengths and Difficulties Questionnaire (SDQ; Goodman, 2005) which assesses the following five domains: 
Emotional problems, Conduct problems, Hyperactivity problems, Peer problems and Prosocial behaviour. The 
SDQ also yields a total problem score which is the sum of scores on emotional, conduct, hyperactivity and peer 
problems. 

2.   Students’ reports on their perceptions of the program (i.e., what they liked, did not like, etc.) 
3.   Central office and school-based staff interviews on the implementation of Coping Power (i.e., what worked 

well, implementation challenges and suggestions for future implementation) 
 

Following is a high-level summary of the evaluation findings. Additional details can be found in the full report. 
 

   SUMMARY OF QUANTITATIVE DATA ON STUDENT SOCIAL-EMOTIONAL WELL-BEING 
 

Students and teachers completed the SDQ before the implementation of the program (October 2012) and at the end 
(June 2013). Total scores of the five domains of the SDQ were computed separately for teachers and students’ 
reports. Teachers most familiar with students were asked to complete the scale. A comparison group of students 
not enrolled in Coping Power was sought however it was not possible to establish an adequate comparison group. 
Findings should be interpreted within this context. The analyses examined change across the five SDQ domains and 
total behaviour problems score within the Coping Power group only. 

 
Elementary students: (pre and post SDQ data were available only for students) 
 Students’ scores on the five domains of the SDQ and total problems decreased from pre (October 2012) 

to post (June 2013). This decrease was statistically significant (p<.05) for total problems and marginally 
significant for emotional problems 

 On no domain did students’ problems increase after Coping Power 
 There were no significant differences between the Universal (program delivered in regular classroom) 

versus Targeted (program delivered as a pull-out) delivery although there was a trend toward better 
improvement in students in the Universal group (but not statistically significant) 

 
Secondary students 
 With regard to students’ and teachers’ ratings on the SDQ, there were no statistically significant 

differences in scores between pre and post Coping Power. However, after Coping Power, scores on 
peer problems showed a declining trend indicating an improvement in peer conflict which was 
marginally significant (p=.05) 

 Students’ and teachers’ scores correlated more highly (more similar) after Coping Power than at the 
beginning of the program. One possibility is that students may have become more aware of their emotions 
and behaviours following Coping Power increasing the validity of their reports. 

 
 
 

Appendix G 
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SUMMARY OF STUDENTS’ PERCEPTIONS ABOUT COPING POWER 

Students’ comments were themed for commonalities.  
Following is a list of themes that emerged with sample examples. 

 
What did you like and learn in 

Coping Power? 
What did you not like and learn in 

Coping Power? 
Share some stories about Coping 

Power 
Liked and learned about strategies 
(e.g., PICC model) 
Liked the positive impact of the 
program (e.g., The program changed 
me and my attitude) 
Liked the activities (e.g., role plays) 
Coping Power was an enjoyable 
experience (e.g., overall good 
experience) 
Receiving praise and prizes (e.g., 
everyone was praised for good 
behaviour and could earn prizes) 
Being supported (e.g., I felt 
understood) 

Did not enjoy some activities (e.g., 
reading, role plays) 
Did not like expectations and need 
for change (e.g., need to change 
behaviour, sit for a long time) 
Did not like other students’ behaviour 
(e.g., some students were too loud 
and behaviour distracting) 
Did not like the difficulty of the 
program (e.g., a lot of information to 
learn) 
Did not like the lack of 
confidentiality (e.g., concerned that 
students would share my problems 
outside of Coping Power) 
 

Stories about strategies learned: 
“One day I was walking home. 
Someone told me that the school I 
went to was for students who are 
not smart. I put on my head phones 
and ignored them” 
 
Stories about positive impact of 
Coping Power: 
“Having Coping Power teachers care 
about my feelings made me feel a lot 
more open about my life” 
 
Stories about the learning that 
took place in Coping Power: 
“In Coping Power I learned how to 
treat people nicer and that I should 
not expect to get my way all the time” 
 

 
SUMMARY OF CENTRAL OFFICE AND SCHOOL-BASED STAFF’S PERCEPTIONS ON THE IMPLEMENTATION OF 

COPING POWER 
 

What went well with the 
implementation of the program 

What were some implementation 
challenges 

How can we improve the 
implementation 

Good communication between 
central and school-based staff 
Good support from central-office 
staff 
Easy to implement curriculum & 
strategies 
Being able to make adaptations and 
accommodations to the program 
Seeing the positive impact of the 
program 

For secondary students, program 
modifications were a must 
Students’ generalization of skills was 
limited 
Group dynamics at times were difficult  
Large group size was a challenge 
Textbooks were a barrier 
Some concepts were too abstract 
Strike system was not effective while 
the positive reinforcement system was 
difficult to implement 
Program conflicted with school 
scheduling and other priorities 
Limited budget was a barrier 
Increased work load of facilitators and 
implementation team 

Increase generalization of skills 
Allocate time for program and 
consider it a priority for each 
school implementing it 
Expand program to more 
students, and to those in younger 
grades 
Provide additional budget  
Allocate more staff to decrease 
facilitators’ workload while 
increasing level of support 
available 
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Appendix H 
 

 
Positive School Climate Report 

School Climate Survey Summary 
 

 
As required by legislation, one-half of our schools completed the School Climate Survey last year. We had 8439 
elementary students and 3206 secondary schools participate, compared to 5403 elementary and 4617secondary 
students the previous year. These surveys provide a collective student voice of evidence-based information for 
the system and schools to use when planning for next steps. 
 
The School Climate Survey not only provides collective student voice for HWDSB as a whole board, but also 
provides a snapshot for each participating school with regards to their own students’ feedback. The following 
are highlights from the feedback we received in 2012-2013 from students across elementary and secondary 
schools. These results highlight the different forms of bullying/harassment that students reported experiencing, 
engaging in and witnessing along with students’ impressions of their school’s environment. In comparison to 
previous years, the following provides a more detailed report of feedback received from our students with regards 
to bullying/harassment. 
 
 
Bullying Behaviors: 

 Verbal bullying is the most common form with 13-20% of students reporting being a victim of verbal 
bullying. 

 Bullying occurs most often in less closely supervised areas of the school (e.g. hallways, playgrounds). 
 Bullying regarding appearance was the most reported reason for bullying students who were victims of 

bullying (approximately 18%), students who witnessed bullying (31-36%) and students engaged in bullying 
(approximately 13%). Physical Appearance far exceeded any other reasons for being a victim of, witnessing 
or engaging in bullying/harassment. Other top reasons that were endorsed included grades or marks, and use 
of drugs and alcohol. 

 When asked about bullying/harassment related to religion or faith, 4% of students reported being a victim of 
bullying/harassment, approximately 15% reported witnessing bullying/harassment and 4% reported 
engaging in bullying/harassment. 

 
Bullying Attitudes: 
 24-29% of HWDSB students hold beliefs that are consistent with the notion that bullying is a normal 

part of student life. 
 Over 76% of students feel it’s their responsibility to help when they see bullying/harassment. 
 Over 86% of students said that students who get picked on do not deserve it when it happens. 

 
School Culture: 
 The majority of students enjoy being at school (54-61%) and believe it’s a friendly, welcoming place (over 

68%). 
 80% of students feel safe at their school most of the time. 
 The majority of students feel accepted by other students (over 69%) and adults (over 76%) in their 

school. 
 
Getting Help at School: 
 Over 57% (Secondary) and 68% (Elementary) students said there is a caring adult at the school. 
 Over 76% of students said there is extra help available at their school when they need it. 
 Mental Health & Well-being (Secondary only): 77% of students said that student emotional well-being is 

important for being successful at school, and agreed that it was important to teach students about mental 
health and well-being (65%), teach students coping and resiliency skills (54.5%) and provide direct service to 
students who are struggling with mental issues (44.7%). 
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School Climate Survey Summary  
 

Category 10-11 11-12 12-13 
Students who were victims of verbal bullying 
 

12-17% 14-21% 13-20% 

Students hold beliefs that are consistent with the notion 
that bullying is a normal part of student life 

26-30% 26-32% 24-29% 

Students feel it is their responsibility to help with they see 
bullying/harassment 

Over 78% Over 70% Over 76% 

Students said that students who get picked on do not 
deserve it when it happens 

Over 83% Over 80% Over 86% 

Students enjoy being at school 
 

Over 59% Over 52% 54-61% 

School is a friendly, welcoming place Over 67% 
 

0ver 66% Over 68% 

Students feel safe at their school most of the time Over 71% 
 

Close to 80% 80% 

Students feel accepted by other students Over 70% 
 

Over 69% Over 69% 

Students feel accepted by adults in their school  Over 77% 
 

Over 76% Over 76% 

Students said there is a caring adult at the school Over 56% 
 

Over 54% Over 62% 

Students said there is extra help available at their school 
when they need it 

Over 74% Over 75% Over 76% 

Secondary students said that student emotional well-
being is important for being successful at school 

N/A 73.6% 77% 
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Appendix I 
Event Protocol: Student Death by Suicide 

 
While there is no set formula to follow as an administrator when faced with the need to support your 
community following a student’s death by suicide, the following outline may help guide your next steps.  
Note that the time frames will vary depending on when the death occurs and when you are able to confirm 
the details. 

This is very difficult work, particularly for the school leadership team.  Remember that you are not alone, and 
that you have many colleagues throughout the board who are ready to help you through this.   

Take care of yourself, and each other, through this crisis period. 
 
 

Immediate Response (beginning within first few hours of the news of someone’s death) 
 
 Contact your Superintendent of Student Achievement 

o SOSA, in turn, will contact Director, Associate Director and members of Executive Council 
 Contact the Manager of Social Work Services to mobilize the Critical Intervention Response Team  
 Contact your leadership team (begin to pull together as much information as possible regarding the 

student 
o Begin to delegate jobs 
o For example, one team member should contact the school Guidance department, Social 

Worker, Public Health Nurse, Police Liaison Officer (and other community supports, if 
applicable) 

 Arrange for a School Administrator to be at the school for 2-3 days (if at the start of a semester, the need 
may be longer) to handle routine operational matters (new registrations, student discipline, etc.).  This 
colleague can also provide support at the school level (to walk halls, answer questions and connect with 
kids) 

 Contact Corporate Communications (share basic information) 
 If not received directly from the family, contact the family to ‘confirm’ nature of death and level of 

information to be shared with your school community (recommend preparing a few notes prior to the 
phone call to parents, see attached draft script template); reconnect immediately with school SOSA if the 
family suggests a connect between the school and the ‘reason’ for the death. 

 Contact the Office Administrator to share information, and prepare various details for the days going 
forward (Office Administrator should, in turn, contact the rest of the office team to share information)  

 Contact Student Council Chair(s) 
 Post a message to all staff in Staff-Only conference room, invite them to an emergency staff meeting to 

discuss further details, available supports and next steps 
 Contact the four immediate teachers, Guidance Counsellor, and any other staff (e.g. coach, EA, etc.) who 

taught or worked with the student and his/her siblings.  It is good to touch base in person rather than 
this specific group of staff reading it in an email.  

 Ask Attendance and Student Services to adjust attendance register to ensure ‘absence’ phone calls are 
not sent home to the parents of the deceased 

 Reconnect with SOSA and Corporate Communications to discuss immediate response 
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Subsequent Response (within 24 hours of the news of the death) 

 
 Ask custodians to lower the school flag (after appropriate notification) 
 Have a Staff Meeting to share information with ALL staff (be certain to include all staff from the office to 

the cafeteria; introduce the Critical Intervention Response Team) 
 Hire 2-3 occasional teachers for the day to cover classes or walk the halls and connect with kids 
 Provide staff with a copy of your speaking notes to take to class (sample attached) 
 Organize a space for the Critical Intervention Response Team (order food, and drinks and 

Kleenex/tissue) to work and meet with students, teachers and parents (if applicable).  
 Begin to identify vulnerable students that need immediate support. Encourage staff to indicate to the 

admin team if they believe that particular students are especially vulnerable at this time. 
 Confirm a media plan with Corporate Communications immediately.  Be aware that the Ministry of 

Education will likely be informed. 
 With Corporate Communications, draft a letter to the school community (the letter, in turn, could be sent 

home with students, posted on the school website and/or sent to local community papers) 
 Monitor social media to see what students and the community are discussing. Contact ______ to enable 

access to additional users as needed.  
 Contact your OSSTF Branch President; provide staff with information regarding Hurst Place Mohawk 

Employee Assistance Provider (open 24 hours a day to schedule an appointment). The phone numbers 
are 905-521-8300 or 1-888-521-8300.  Their website www.mohawkssi.com provides valuable 
resources, and reading materials for all employees. 

 Ensure your SO has contacted your trustee, as per the emergency communication protocol, to ensure he 
or she is aware of the death and your action plan moving forward  

 Generate a list of students in need of additional support (these could be students who were close to the 
student who died or had an immediate connection at the time of the student’s death, and other youth 
who are vulnerable because of recent loss or history with suicide); share this list with all staff in a 
private conference room 

 Set up a Memory Table for students to write messages (great opportunity to get a sense of who is in 
need). The table should be set up in an area close to the guidance dept. in order to monitor student 
response. 

 Cover the locker with paper to allow students to write messages – attempts to avoid writing directly on 
locker 

 Read a morning announcement; focus on the celebration of the student’s life (see attached draft sample) 
 Reconnect with the family and discuss funeral plans and arrangements (determine level of school 

involvement) 
 Share information with colleagues across the HWDSB considering students will be impacted in other 

schools (note feeder schools in particular or other schools student attended) 
 Share information with community agencies providing service within the school (i.e. Public Health, 

Alternatives for Youth, Reach for the Future, John Howard Society, etc.) 
 Continue to monitor social media to see what students and the community are discussing  
 Depending on the nature of the death, be prepared for uninformed & potentially unfair comments  
 Meet with the Crisis Intervention Response team at the end of each day.  Share notes on students and 

develop a plan to ensure students at risk are safe. Connect with parents as needed.  
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In the First Days going forward (within 48-72 hours of the news of the death) 

 
 Continue to provide all staff, support staff, and SOSA with updated information (for example, through 

daily Memos or staff emails, see attached draft examples) 
 Be mindful people grieve in different ways and at different times; continue to provide tips from the 

counsellors on our Critical Intervention Response Team to help support employees and students with 
their feelings: 

 Return the school to regular routines, to the degree possible 
 Prepare for the funeral, and wake (especially if the funeral is during school hours).  Do not have a service 

on campus for fear of glorifying suicide and triggering contagion. 
 Continue to monitor vulnerable staff and students. 
 Begin long-range planning with Social Work Services for students in need beyond the immediate 

‘grieving’ period 
 Involve community partners in postvention support.  If the death is close to a school holiday period (i.e. 

Christmas Break, summer vacation) work with the Dept. of Social Work to ensure that community 
supports are available for students and families when school is not in session.  

 Discuss a contingency plan with all staff regarding student work; missed assignments, and assignment 
deadlines 

 Consultation on how to respectfully deal with the potential of “shrines” being created by students e.g. 
flowers and photos on the student’s locker or in an area of the school campus  

 Refer to recommended memorialization guidelines (see additional resources) 
 Document actions during the crisis period, if possible 
 Designated central office staff sends updates to school administration as needed 

 
 

During the First Month 
 

 Monitor staff and student well-being 
 Set a time for a ‘check-in’ with the team to discuss long-term plans for events like graduation, the 

Yearbook (creating a Memory Page), planting a Healing Garden, birthdays, anniversaries, etc. 
 Set a time for team reflection and debriefing on the postvention process.  Self-care for leaders is 

important. 
 Consider offering information sessions for parent community with mental health agency 
 Continue documentation of actions, and feedback for future process 
 At the end of one month, debrief/review critical incident (see additional resources) 

 
 

Planning for the Future 
 

 Continue to monitor staff and student well-being  
 Implement recommendations from the reflection and debriefing process (feedback to board mental 

health leadership team and secondary administrator suicide work team, etc) 
 Share the postvention plan with new staff members 
 Continue to work with board and community to refine response for future 
 Prepare to provide support as needed to siblings of the deceased who may be enrolling in the school 
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Appendix J 
Suspension / Expulsion Data 

 
Suspension / Expulsion Totals 
 

School Year Total Suspensions # of Suspension of 
Students Identified 

as Exceptional 

Total Expulsions 

2008-2009 5,524 556 46 
2009-2010 4,916 511 40 
2010-2011 4,407 500 37 
2011-2012 4,461 494 18 
2012-2013 4,024 463 38 

(35 from all schools; 3 
from their own school) 

  
 

Suspension Data 
 

Suspension Totals Elementary Secondary Total 
 11-12 12-13 11-12 12-13 11-12 12-13 
Total number of students 31,120 30,898 16,821 16,418 47,941 47,316 
Number of suspensions 2,177 2,182 2,284 1,842 4,461 4,024 
Number of students suspended*  1,148 1,193 1,524 1,206 2,672 2,399 
Percentage of students suspended 3.7% 3.9% 9.1% 7.3% 5.6% 5.1% 

*includes 1 suspension, 2 suspensions, and more than 2 suspensions 
 
 

Number of Students Receiving One, Two, Three or More Suspensions in 2011-12 
 

 Number of Students 
Suspended 1x 

Number of Students 
Suspended 2x 

Number of Students 
Suspended 3x or more 

 M F Total M F Total M F Total 
Elementary 555 142 697 179 38 217 204 30 234 
Secondary 754 332 1086 193 75 268 132 38 170 

 
Number of Students Receiving One, Two, Three or More Suspensions in 2012-13 
 

 Number of Students 
Suspended 1x 

Number of Students 
Suspended 2x 

Number of Students 
Suspended 3x or more 

 M F Total M F Total M F Total 
Elementary 555 177 732 191 45 236 192 33 225 
Secondary 595 244 839 171 43 214 122 31 153 

 
 

Total Suspensions by Gender 
 Elementary Secondary 
 11-12 12-13 11-12 12-13 
Male 1,839 1,764 1,670 1,390 
Female 338 418 614 452 
Total 2,177 2,182 2,284 1,842 
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Total Suspensions by Category 
NOTE: Some of the categories listed below are expellable offences.  They are listed here because, due to mitigating 
circumstances, the decision was made not to proceed to expulsion, however the students were suspended.  

 
 Elementary Secondary 
Category 10-11 11-12 12-13 10-11 11-12 12-13 
Bullying 65 74 80 27 16 20 
Physical Assault 21 32 11 23 17 11 
Robbery 6 18 8 13 12 5 
Possession of Weapon 19 12 18 14 14 12 
Influence of Alcohol 0 0 1 29 23 5 
Possess Alcohol/Drugs 11 4 8 155 154 99 
Trafficking 0 1 1 4 7 3 
Alcohol to a Minor 0 0 0 0 0 0 
Swearing 154 136 106 177 172 136 
Threaten Bodily Harm 1 20 7 2 3 2 
Utter Threat 98 115 71 36 57 60 
Vandalism 43 18 14 13 12 18 
Sexual Assault 4 5 0 0 1 0 
Other Board-set Infraction 1,962 1,742 1,849 1,635 1,796 1,471 
TOTAL 2,393 2,177 2,182 2,128 2,284 1,842 

 
Suspensions: Students Identified as Exceptional (extension of, and included in, information above) 

 Elementary Secondary Total 
 11-12 12-13 11-12 12-13 11-12 12-13 
Students identified as exceptional 1,605 1,727 1,989 2,132 3,594 3,859 
Students identified as exceptional suspended 194 216 300 247 494 463 
% of students identified as exceptional 12.1% 12.5% 15.1% 11.59% 13.7% 12.0% 

 
Number of Suspensions by Exceptionality 
for Identified Students  
(elem. & sec. combined) 

 
Number of Suspensions 

% of Total # of 
Students with this  

Exceptionality 
Exceptionality 10-11 11-12 12-13 12-13 

Behaviour 84 63 54 21% 
Communication: Autism 10 9 13 13% 
Communication: Deaf and Hard-of-Hearing 1 0 0 0% 
Communication: Language Impairment 3 5 5 5% 
Communication: Speech Impairment 2 1 2 2% 
Communication: Learning Disability 264 269 262 8% 
Intellectual: Gifted 7 9 8 1% 
Intellectual: Mild Intellectual Disability 120 133 103 8% 
Intellectual: Developmental Disability 3 0 4 2% 
Physical: Physical Disability 1 0 2 2% 
Physical: Blind and Low Vision 1 0 1 1% 
Multiple  4 5 9 7% 

TOTAL 500 494 463  
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Expulsion Data 
 
 
 

Expulsion  Totals Elementary Secondary Total 
Category 11-12 12-13 11-12 12-13 11-12 12-13 
Total number of students 31,120 30,898 16,821 16,418 47,941 47,316 
Total number of expulsions 2 7 16 31 18 38 
Number of expulsions for 
students identified as exceptional  

0 0 1 1 1 1 

Percentage of students expelled 0.006% 0.022% 0.101% 0.189% 0.038% 0.080% 
 
 
 

Total  Expulsion by Category Expulsions 
Category 10-11 11-12 12-13 
Possession of a weapon 2 3 7 
Using a weapon to cause or to threaten bodily harm to 
another person 

4 3 2 

Committing physical assault on another person that causes 
bodily harm requiring treatment by a medial practitioner 

6 3 8 

Committing sexual assault 0 1 0 
Trafficking in weapons or in illegal drugs 3 3 4 
Committing robbery 0 0 0 
Giving alcohol to a minor 0 0 0 

Uttering a Threat 0 0 1 
Threatening  Bodily Harm 0 0 4 
Possess Alcohol/Drugs 0 0 3 
Motivated by Prejudice 0 0 1 

Engaging in any other activity that may be established by 
policy of the Board 

18 5 8 

TOTAL 37 18 38 
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Gateway Program 

 
 
The Gateway data is included in the numbers on the previous charts. It is separated here for the purposes of 
monitoring the program and to provide an overview of the number of students who accessed the program.  
 
The Secondary Gateway program (with 2 sites: one at the King William alternative education site and one at the 
Vincent Massey alternative education site) provides academic and social/emotional supports for students who are on 
long-term suspension (6 to 20 days) and for students who are expelled from all schools of the Board.    
An elementary program is aligned with the Character Networks behaviour support program (one site: located at 
Lisgar).   
 
Over the course of the 2012-2013 school year, 73 students were enrolled at Gateway.  This number included students 
who carried forward in the program from June, 2012, long term suspended students, and the 30 students expelled 
from all schools in the 2012-2013 school year. Eight students returned to regular programming at either their home 
school or a different school within HWDSB, while nine students were enrolled in Alternative Education programs 
within HWDSB or were non-attending.  The total number of credits earned by students at Gateway in 2012-2013 was 
27.5. 
 
 
 
 

 Number of Students 
Category 09-10 10-11 11-12 12-13 

# of Students attending on a 6 to 10 day suspension 13 22 14 7 
# of Students attending on a 11 to 20 day 
suspension 

16 10 32 18 

# of students attending on 20 day pending 
expulsion –became 20 suspension 

12 9 14 8 

# of students attending on an expulsion 56 53 39 30 
# of students attending on an intervention 4 1 13 2 
# of students attending --male 83 65 85 54 
# of students attending --female 18 20 16 9 
# of students attending identified as Exceptional  0 0 0 0 
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Annual Work Plan Report  

  
 

Name of Report:  Student Engagement Report: Executive Summary 
 
To:                            Dr. John Malloy, Director of Education 
 
From:                        Executive Council  
 
Prepared by:  Michael Prendergast, Superintendent of Student Achievement 
 
Date:                        February 3, 2014  
 
Student engagement is a necessary condition for learning and achievement. It encompasses intentional 
decisions, processes, and structures that HWDSB staff and students undertake in order for students to 
develop a sense of belonging, express student voice and participate in leadership, instructional and extra-
curricular opportunities/activities.  Students are invited  to share information, ideas and thoughts (student 
voice) and to turn their ideas into action through student leadership.  
 
There is a growing interest in the Arts in our schools and by our students.  Learning through the arts not only 
provides skill development in the area, it also encourages and prepares students to participate in extra-
curricular activities in the school and the community.  This promotes the intellectual and social-emotional 
growth of students and engages students in learning through participatory/experiential learning activities. 
 
A significant number of our students have returned to school and gained credits, but many have not 
completed their community hours.  We will need to review what the barriers are to students in this area.  We 
must continue to identify at–risk students and engage them through ensuring they have caring adult 
connections and personalized programming,  if necessary, to be successful in their chosen pathway.  
 
In October 2012, 500 secondary school students attended the secondary annual Director’s Student Voice 
Forums. The purpose of the forums was to create an opportunity for students to discuss desired programs 
and delivery models within secondary schools. The themes identified by students through the Director’s 
Forums have provided direction for much of Phase 1 of the Secondary Program Strategy implementation.  
The Student Voice Transition Forum data is assisting in supporting our school communities to adapt and be 
responsive to the upcoming changes 
 
As part of our strategy to provide safe, inclusive and respectful learning environments for all staff and 
students the work of Positive School Climate (PSC)Teams, the Mental Health Strategy and Safe and Equitable 
Schools initiatives is creating the types of intelligent and responsive system to engage all of students.   
 
Our student engagement and student voice strategy to be developed in the upcoming year will focus on 
students’ social engagement in school life, academic engagement when a student participates through 
regular attendance and is moving successfully through each grade, and intellectual engagement when a 
student shows their best effort and skill while learning.  Research has shown that by including students as 
partners in decisions about their learning, motivation and perseverance grow resulting in improvement as 
“student voice is a metaphor for student engagement and participation in issues that matter to learning.” 
(Student Achievement Division, Ontario Ministry of Education, Sept. 2014) We must listen to our students, 
and then deliver high-interest resources based on this individual feedback. We are creating a system of 
inclusion that responds to individual student needs (social-emotional, academic and intellectual) and helps 
form a foundation for a welcoming and supportive education system.  
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Annual Work Plan Report    
 
 
Name of Report: Student Engagement Report 
 
To:   Dr. John Malloy, Director of Education 
 
From:   Executive Council      
 
Prepared by:  Michael Prendergast, Superintendent of Student Achievement 
  
Date:   February 3, 2014 
 
 
Organizational Alignment 
 
Strategic Direction 
 

Achievement Matters   
HWDSB will prepare all elementary students to be ready for success at the secondary school level. 

  HWDSB will prepare all secondary students to be ready for success in their chosen pathway: 
apprenticeship, college, community, university or workplace 

 
Equity Matters: 

 HWDSB will ensure that our diverse learners receive the appropriate programming and support to 
achieve their full potential. 
HWDSB will provide safe, inclusive and respectful learning environments for all staff and students.  

 
Engagement Matters:  

HWDSB will achieve high levels of student engagement in our schools. 
   HWDSB will maintain and strengthen collaborative relationships with community  

partners. 
 

Annual Operating Plan:  
Knowing Our Students  
Student Voice   
Engaging/re-engaging all students  
Student leadership 
Continued enhancement of program pathways  

 
Director’s Performance Appraisal:   

Provide safe, equitable and inclusive learning environments for each student. 
Ensure that a tiered approach to effective instruction and intervention is in place in all schools, and is 
implemented according to best practices. 
Ensure a range of accessible program pathway options across the system to meet the needs of all 
learners.  
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Overview/Context 
 
Student engagement is a necessary condition for learning and achievement. It is not merely an activity or 
event. It encompasses intentional decisions, processes, and structures that teachers, schools and the 
Hamilton – Wentworth District School Board (HWDSB) undertake in order for students to develop a sense of 
belonging, express student voice and participate in leadership, instructional and extra – curricular 
opportunities / activities. An inclusive education takes place when all students have the necessary resources 
to feel supported, respected, and confident in order to learn and develop to their full potential. We will 
provide safe, inclusive and respectful learning environments for all staff, students and parents. Our 
engagement strategies vary and we invite students to share information, ideas and thoughts (student voice) 
and allow students to turn their ideas into action through student leadership. Our Secondary Program 
Strategy, Arts, Positive School Climate and 21st Century Learning Strategies are examples of how we 
support the development of critical and creative thinking, collaboration, and problem solving, increasingly 
integrating and using technology to respond to the needs of students.  
 
Our student engagement and student voice strategy to be developed in the upcoming year will focus on 
students’ social engagement in school life, academic engagement when a student participates through 
regular attendance and is moving successfully through each grade, and intellectual engagement when a 
student shows their best effort and skill while learning.  Research has shown that by including students as 
partners in decisions about their learning, motivation and perseverance grow resulting in improvement as 
“student voice is a metaphor for student engagement and participation in issues that matter to learning.” 
(Student Achievement Division, Ontario Ministry of Education, Sept. 2014) We must listen to our students, 
and then deliver high-interest resources based on this individual feedback. We are creating a system of 
inclusion that responds to individual student needs (social-emotional, academic and intellectual) and helps 
form a foundation for a welcoming and supportive education system.  

 
 Social-emotional engagement; when a student feels a sense of belonging and participates in school life. A 

student who is socially engaged participates in extra-curricular activities, school events, and has positive 
friendships.  

 
  academic engagement: when a student participates in the requirements of school for success. A student 

who is institutionally engaged arrives to school on time, attends class regularly, completes homework and 
values school because he/she believes that it is important for their future.  

 
 intellectual engagement: when a student participates in learning in with a deep psychological and cognitive 

investment. He/she is highly motivated and puts forth extra effort. The student uses high order thinking 
skills to increase his/her understanding and to solve complex problems.  

 
This report combines an update on information from the following four previous reports:  
 
 2013 Student Achievement Work Plan Report, Nov. 2013;  
 2012-13 Safe, Equitable & Inclusive Schools Report;  
 2012-13 HWDSB Mental Health Strategy Report; and  
 2012-13 HWDSB Positive School Climate Report. 
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2012-13 Action Plan 
The 2012-13 Student Engagement Action Plan involved the following components:  

 
Process Area of Focus 

 
Create a student 
learning focus through 
the school self- 
assessment process. 
Monitor progress at 
the school level.  
Engage in 
collaborative inquiry in 
order to plan, act, 
assess and reflect to 
improve student 
achievement and 
engagement for all 
students.  

Achievement 
Matters  

Strategies to differentiate instruction and assessment for all students (A) 

Strategies to reach out to potential early leavers  to encourage graduation 
diploma completion (B) 

Engagement 
Matters   

Gather and analyses student voice to create increased choice in school 
offerings in all schools (C)  
Collection of qualitative and quantitative data to understand effective 
student engagement ( D) 
Increased e-learning and blended learning opportunities (E) 

Equity 
Matters   

Strategies to support safe, caring, equitable and inclusive learning 
environments ( F) 
Increase staff capacity to support mental health and well - being  (G)  

 
 
 Achievement Matters:   
 
A. Strategies to differentiate instruction and assessment for all students. 

We need engagement at all levels as achievement is directly linked to students achieving their full potential. Students 
need to play an active role in their education both in the classroom and school community with the goal being a 
caring and safe school culture. Through the school improvement process we consider student achievement and well 
– being with a focus on knowing each of our students. By knowing our students through the analysis of data and the 
use of effective instructional and assessment strategies, staffs continue to work to provide the appropriate program 
supports. (e.g. Individual timetabling in Grades 9-12 for at risk students, a tiered approach in our program delivery 
model, hands-on experiential learning such as the Homebuilder’s course, a renewed focus on the Arts, including 
working toward instrumental music in all grade 7 and 8 classes as well enhancing teacher and student skill in using 
the Arts as a means of expression, and Leveled Literacy Intervention K- 2). Each school identified a student learning 
focus, a staff instructional focus, and a capacity building plan through the self-assessment process.  The system 
capacity builders and support personnel provided responsive, job-embedded support for academics and student well 
– being.  
 
What We Did 
There is a need for increased programming in the arts through teacher capacity support and opportunities for 
students to learn through the arts. The climate of the classroom and schools change positively with this program, 
students are actively engaged and it often supports many of our students that struggle with learning to be successful. 
This promotes the intellectual, and social-emotional growth of students and engages all children successfully in 
learning through participatory hands-on experiential learning activities.  Examples of what we did include expanding 
the instrumental music program in grades 7 and 8, and expanding the number of classrooms involved in Learning 
Through the Arts (LTTA).  LTTA is a program that creates a means to explore cultural, ethical, and social issues. It is a 
program that brings together the professional artistic community and life in the classroom to develop engaging ways 
to support student learning and provide meaningful opportunities in and through the arts for students and teachers. 
It provides teachers with a diverse array of instructional tools, develops a strong sense of purpose and direction in 
every student, promotes creativity, and provides opportunities for self-expression and self-discovery.  The program’s 
comprehensive format incorporates ongoing professional development and builds teacher capacity while providing 
meaningful and quality arts instruction for students.  
Impact of What We Did  
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This year we were able to introduce instrumental music to most of our grade 7 and 8 schools.  As we move to deliberate 
budget and staffing in the near future, consideration may need to be given to options that will allow us to ensure the 
instrumental music program be implemented in the remaining 9 schools.  Anecdotally, we have heard from students and 
teachers that students enjoy the program and are engaged in the learning.  There is research being done also that 
considers the correlation between learning music and academic success in other areas, such as mathematics.  
Learning Through the Arts expanded this year from 50 schools to 80 classrooms being involved.  LTTA supports visiting 
artists in collaboration with the classroom teacher to use the arts as instructional strategies to teach core classroom 
subjects (language, math, science and social studies). The program was supported by additional funds from the Hamilton 
Community Foundation.  We are looking to add an extension of the program called Music Champions in 12 classes for 
this year.  
 
What We Learned 
The increased involvement indicates a growing interest in the Arts in our schools and by our students.  Learning 
through the arts not only provides skill development in the area, it also encourages and prepares students to 
participate in extra-curricular activities in the school and the community.  We also learned that students want the 
Arts offered in our schools.  As we engage students and parents in the Grade 8 to Grade 9  information nights 
regarding transition to grade 9, secondary principals have indicated that many are asking if music, both instrumental 
and vocal, are being offered. We must ensure that music will be available as both an option and for extra-curricular 
activities such as band.  Monitoring and measuring impact on student achievement and well – being at each school, 
in a cyclical manner, requires a differentiated approach from staff.  The measuring of achievement and engagement 
levels is an ongoing process.  
 
Next Steps: 
Our students have responded positively to the increased focus on the Arts in our elementary schools particularly.  
Further discussion and planning will be required as we move to full implementation in instrumental music, especially 
in our schools with grades 7 and 8. 
 
B:   Strategies to reach out to potential early leavers and to encourage graduation diploma completion.  
Although we put much effort into engaging our students who are at risk of leaving school before graduating (Student 
Achievement Report, Nov.2013), there are always some that do leave for a variety of reasons.  In today’s world, a 
secondary school diploma is a valued and needed document for students pursuing most pathways.  Some students 
are within reach of diploma when they leave, yet were not able to complete the requirements. 
 
What we did 
Prior to the beginning of each semester, we connect with the early leavers - students who left our schools before 
graduating.  Each student is phoned individually to see how we can help them return to learning to enable them to 
graduate.    
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

For those students contacted who returned as of October 31, 2013 
  

less than 20 credits 
  

Grade 12 Grade 12+ 
Male Female Male Female 
10 19 19 11 

  
20, 21 or 22 credits 

  

Grade 12 Grade 12+ 
Male Female Male Female 

0 1 9 3 

  
23 or 24 credits 

  

Grade 12 Grade 12+ 
Male Female Male Female 

0 1 6 2 

  
25 or more credits 

  

Grade 12 Grade 12+ 
Male Female Male Female 

0 3 26 10 

2-5



 5 

The chart above indicates the information related to this past semester. Students who did not complete semester 2 
last spring in 2013 were contacted individually (we contacted 752 students) and we had 120 of those students return 
to our schools this semester in 2013. Of those who returned last year in 2012 under the same circumstances we still 
have 92 students remaining and working towards graduation.  
 
All of our secondary schools offer student’s access to Dual Credits for students in grades 11 and 12. Students are 
identified through the school's Student Success team.  We asked schools to submit applications for students who 
may be disengaged and underachieving, but with the potential to succeed at college.  We currently have approval 
for 358 students.  Students earn 2 College credits, and at the same time, 2 high school credits that can be used 
towards their graduation requirements. All students accepted into the program must meet the criteria of being 
"disengaged or underachieving".   
  
Impact of What We Did   
As indicated in the chart, we have been able to engage a number of students who have earned credits toward their 
secondary school diploma once they have re-engaged in our programs. Many of the students participating in the 
Dual Credits program return to school to participate, as they start to see the value of earning a high school diploma.  
Participating in a college program opens their eyes to the possibilities, and helps them realize that they can be 
successful in finishing high school, and they see themselves as potentially attending college. We continue to track 
the progress of students in these pathways and look for opportunities to expand our programs to meet student 
needs as they move towards graduation and ensure personalized learning environments are accessible.  
 
What We Learned 
We learned that a significant number of our students have gained credits, but have not completed their community 
hours.  We will need to review what the barriers are to students getting their community hours, as well as how this 
information is tracked in our schools.  Students may now begin to acquire their community hours in the summer 
following their grade 8 year, so it may be helpful to ensure that this is part of the grade 8 to grade 9 transitions planning 
in all of our schools to raise awareness. We must continue to identify at – risk students and engage them through 
ensuring they are connected to caring adults in their school, create an individual timetable for them if necessary, know 
each student and develop a profile for staff based on student strengths and needs and ensure they receive additional 
pathways support to ensure they graduate and chose the right career. We have applied to the School College Work 
Initiative for additional seats and new programs in ESL and also Technology/Welding for Dual Credits. Schools are 
examining their Early Leaver Reports this month and will invite/re-engage students back into their schools with 
purposeful timetabling.  
 
Next Steps: 
The strategy of reaching out to our early leavers has yielded many benefits for these particular students.  Continued 
efforts will remain in our schools to keep all students engaged until they complete their graduation requirements, 
however, for those who are unable to do so, it will be important to continue this strategy.  There is also a need to 
understand the barriers to students acquiring their community hours and consider a systemic approach to monitoring 
this requirement for graduation. 
 
 
Engagement Matters:  
 
C: Gather and analyze student voice to create increased choice in school offerings in all schools.  
 
Our Program Strategy reflects the way we want to offer programs and design facilities, so that we can best meet the 
needs of each of our students in the 21st century. We want all of our secondary schools to be great schools, where 
students have choice, support and success within their local school communities. We are restructuring what we offer, 
where we offer it and how we can help students achieve their full potential by accessing the programs they want. We 
know today’s learners require new approaches, and that we must respond with engaging programs and safe, nurturing 
and innovative learning environments.  
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What We Did  
Director’s Student Voice Forums 
In October 2012, 500 secondary school students attended the secondary annual Director’s Student Voice Forums. The 
purpose of the forums was to create an opportunity for students to discuss desired programs and delivery models within 
secondary schools. Specifically, students were asked to provide feedback on what makes a great school and how student 
choice could be enhanced within local schools. As we work through our program strategy, we are taking what we have 
learned from our students and incorporating this data. We aim to ensure that every HWDSB secondary school is a great 
school that offers engaging programs for a diverse group of learners, regardless of whether they will head to an 
apprenticeship program, college, the community, university or the workplace. 
 
Student Voice Option Sheet Survey 
This past fall, three secondary schools piloted a survey to capture student voice to identify the types of 
courses/pathways students would like on their option sheet (at that specific school).  The survey was designed by E-BEST 
in collaboration with a small group of Secondary Principals and Student Services team members.  The survey was piloted 
at Parkside and Highland (Dundas Valley), Westmount and Orchard Park.   
 
The intent is to have these schools now consider this information and how it can be used to inform their option sheet 
process for students for September 2014.  Our learning from this process throughout this year will inform our work in 
2015 regarding the inclusion of student voice and choice in relation to option sheets as we move forward with the full 
program strategy implementation for September 2016.  All secondary schools will use this survey by September 2016. 
 
Impact of What We Did  
The themes identified by students through the Director’s Forums have provided direction for much of Phase 1 of the 
Secondary Program Strategy implementation.  As we implement Phase 1 of the Program Strategy, we have been 
engaging students in forums, surveys, etc. to keep them informed of the changes being made, as well to gather advice 
and knowledge regarding areas of interest to them.  This has helped us to adjust our implementation when necessary if 
we are able to do so, as well as ensure student engagement as we proceed with this implementation.  
 
What We Learned 
From the 2012 Directors Student Voice forum students were asked to provide feedback on what makes a great school 
and how student choice could be enhanced within local schools. Three key themes were: 

 the presence of respectful and caring relationships within schools,  
 providing learning opportunities for all, and  
 offering a variety of activities and courses that would engage all students in school communities.  

As we work through our program strategy, we are taking what we have learned from our students and incorporating this 
data. We aim to ensure that every HWDSB secondary school is a great school that offers engaging programs for a diverse 
group of learners, regardless of whether they will head to an apprenticeship, college, the community, university or the 
workplace. In all of our schools the environment that captures student voice is more than the individual classroom or 
school. It is about developing reciprocal relationships among students, parents/guardians and educators for sharing 
ownership for learning.  
 
Next Steps: 
This year, the theme and focus of the Director’s Forum is “Unleashing Creativity and Innovation”. What this means is 
that we want to give students every opportunity to express themselves their way. This may be with words (textual or 
spoken) but it may also include creative expressions such as photo essays, song, poetry, or dramatizations. We want 
students to explore their desired form of expression and show us how they learn best and tell us about what matters 
most to them as learners. Once again Dr. Malloy will be hosting the 3rd Annual Director's Student Voice Forum on 
February 27, 2014.  This year the Director’s Forum will consist of school-based events with one off-site location at Sir 
John A. Macdonald Secondary School where Dr. Malloy will interact with our students about their experiences in our 
schools. Rather than holding three forums, this year’s event will occur at this one central location and will be expanded 
for grades 7-12. This will be a dynamic and fluid experience and will focus on HWDSB's ability to strengthen student 
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voice and create the conditions where students tell us what they need and how we can be more effective in terms of 
becoming an intelligent and responsive district. It will allow staff at the school level to engage their students and 
increase their understanding of student voice. To accompany this event, schools are encouraged to hold their own 
student voice forums in their own buildings on the same day. These forums could be held simultaneously with the event 
at Sir John A. Macdonald (thus giving students from various schools an opportunity to engage with students on site at 
the forum) or in the afternoon where students can continue the conversation from the morning or engage with students 
also participating from afar. All students will have access to engage in the Director’s Forum blog.  
 
The Student Voice Option Sheets are providing information that will assist us to ‘scale up’ the work in 2015.  Full 
implementation will be completed by September 2016.   
 
 
D.  Collection of qualitative and quantitative data to understand effective student engagement.  
 
What We Did  
Secondary school students in the North and South Cluster will experience changes over the next few years as we 
implement HWDSB’s Program Strategy, which includes the closing and amalgamation of various schools. To learn about 
ways to best support students through this change, a series of large and small Student Voice Transitions Forum sessions 
were held at Parkview, Sir J.A. Macdonald, Delta, Mountain, Barton, Hill Park and Sir Allan MacNab Secondary Schools.   
Students were asked to comment on several questions. Given differences in circumstances across school communities 
(e.g., some schools closing, others amalgamating etc.,) the questions differed across schools so that students could 
provide feedback that best reflected the changes they will experience in the near future. At most schools student 
leaders were fully engaged and acted as trained facilitators who led small-group discussions and a variety of activities 
that focused on three questions:  
 1) How do we help you adjust/feel welcome in a new school community?  
 2) What do you like at your school now that you’d like to see continue in the new school community?  
 3) What are your concerns/suggestions about adjusting to a new school community?  
 
Impact of What We Did  
From the Student Voice Transition Forum data in moving forward and supporting the various communities to adapt to 
the upcoming changes, we must be responsive to student concerns.  This information helps us to ensure all pathways 
are accessible and students feel supported and confident that their needs are being addressed by caring adults. We have 
created Transitions Committees at both the district and cluster level that are comprised of members of Executive 
Council, Trustees, support staff, parents and students to implement the changes in our Program Strategy. We provide 
answers to the most frequently asked questions that are common across the schools and post this for easy student and 
community access.  Each school based transition team may wish to develop a Frequently Asked Questions document of 
unique questions from the specific school community, and information about specific programs at that school. 
Transition teams review the list of suggestions for easing the transition to new schools, and plan activities for Spring 
2014 in preparation for the changes. Students will play an active role in planning and organizing events over the coming 
months. This will include opportunities for students to provide leadership in the development and implementation of 
events and strategies to welcome newcomers to each school and plan for moving into new schools that will be built in 
the future.  
 
What We Learned  
Students’ feedback was themed for commonalities and differences. The following is a highlight of findings of common 
themes that emerged across the schools. Since the questions differed for some schools, some themes were unique to a 
particular school population.  
 
 

1 What do students want to see continue in their schools?  
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A positive school atmosphere and climate was stressed as an important factor that students wanted to see continue in 
their new school environment. A focus on relationships with teachers and fellow students, as well as good school spirit 
and a welcoming environment were important considerations. Students also identified two major areas that they 
wanted to see continue with their new school: relationships and programs. Relationships included attending a school 
with their friends and where there were teachers they knew and valued. Programs included academic programs they 
were enrolled in, as well as opportunities to continue participating in sports, clubs, and other extra-curricular activities 
they valued.  
To feel successful and ready to engage in a post-graduation world, students believe they need patience, virtues, and an 
ability to focus. Skills that are required included keyboarding, communication skills, mathematics, money management 
and investments, computers, technology, and business plan creation. Valued experiences were highly linked to 
employability, such as ‘Take Your Kid to Work Day’, how to complete a resume and how to complete employment 
applications. Students raised these questions/concerns during the consultations. Students also made a number of good 
suggestions for activities and events that would enable them to meet new peers and explore new schools well in 
advance of fall 2014. The concerns, questions, and suggestions were remarkably similar across all school communities 
involved.  
 
Next Steps: 
It will be important to continue to involve our students, as well as their parents/guardians, as we go through this 
transition.  We know that students who understand the changes, have input into those changes, and can actively be 
involved in the process through engaging opportunities for leadership and participation are more apt to adapt to and 
support the changes.  We will continue to support this student involvement as students move to their secondary 
locations for September, 2014, and continue to support them once they are relocated.  It is expected that information 
from the Director’s Forums regarding how students like to learn, as well as individual and group discussions regarding 
the challenges and anxieties that they are feeling, continue to be expressed and addressed.  
 
E:  Engagement Matters: Increased e-learning and blended learning opportunities  
 
21st Century Learning is helping bring innovation to HWDSB classrooms, create networks for staff and student learning, 
and it is encouraging personalized forms of learning that places the student at the centre of his or her education.  E-
Learning provides students the opportunity to complete credits in an on-line environment with access to course material 
and the ability to complete their work in a self-paced and self-directed manner.  Blended learning is a combination, or 
blend, of face-to-face and online learning, allowing teachers to provide differentiated approaches to learning in their 
classrooms and engaging students to take leadership for their learning, to collaborate with others and to meet their 
learning needs in a variety of ways.  This year the focus on e-learning has been to improve student engagement and the 
success rate for students who choose this approach to earning their secondary school credits, by focussing on increasing 
student enrollment, improving our student/parent/school communication and engaging all our stakeholders (data users, 
guidance and principals) to see virtual/digital learning environments, that is, e-learning as a viable option for all 
students.  Our goal with blended learning has been to increase the use of our learning management system, Desire to 
Learn (D2L), beginning in our secondary classrooms and then supporting this approach in our elementary panel.   
Through D2L, teachers are able to access a variety of online tools to enhance the learning environment for their 
students.  This includes our student portal, the HWDSB Commons which is a collaborative virtual space that collects the 
voices of school district staff and students in a variety of public and private spaces, creating a stage where learners 
publish creative work and exchange feedback with their peers.   Through the Commons, our learners connect: within a 
classroom, across the hall, within the school district, and around the world. Students develop personal blogs as online 
learning portfolios, and manage their digital footprint in a safe space; learning what it means to be a responsible digital 
citizen.   This online learning network facilitates descriptive feedback from multiple learning partners, provides spaces 
for student portfolios with anytime access to materials and teacher moderation, and provides a gradual entry-point for 
teachers integrating technology into pedagogy. The HWDSB Commons flattens the traditional classroom hierarchy, 
allowing students and teachers to connect, collaborate and learn from one another. 
 
 
What we did 
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In order to improve student engagement and enrolment in e-learning, we have been working to broaden access to 
eLearning courses.  A number of our schools have an e-learning teacher on staff who acts as a champion to promote this 
approach to learning as an option for students.  Our consultants have been visiting schools to meet with guidance 
counsellors and student success lead teachers to help them understand how e-learning can offer students a variety of 
opportunities to learn beyond the traditional classroom setting.   We have also been working to expand e-learning and 
blended learning into non-traditional areas by providing D2L training to alternative education teachers, supporting a 
blended learning/e-learning Ministry funded project through our Section 23 program, and training a number of our 
teachers across the system to provide a blended learning approach in their grade 10 career education courses.  We are 
also offering a new e-learning course in Career Exploration at the grade 11 level. 
 
Our goal with blended learning has been to improve the use of D2L to enhance classroom instruction and learning by 
expanding use so that at least 25% of our students in secondary and elementary are accessing D2L on a regular basis.  
Our consultants and instructional coaches have been working with teachers in learning teams to use this online system 
to provide regular feedback to students, enhance their lessons by leveraging multimedia resources offered in D2L, using 
web-based tools to enhance and support curriculum delivery, and provide coaching and support to use blogging through 
our HWDSB Commons as a way to improve student/student and student/teacher collaboration. 
 
Impact of What we did 
 
This year, in semester 1, we have 308 students completing an e-learning course semester 1.  This is a significant increase 
from the 216 who earned an e-Learning credit in semester 1 of 2012/13.  Beginning in semester 2, we have 454 students 
registered in e-learning, which is an increase from 276 students in semester 2 of 2012/13.   The graph below represents 
the distribution of in-board registrations across our system.  As mentioned, more of our e-learning students are 
attending schools in the west cluster, Westmount and Glendale. 
 

 
 
 
 
 
In terms of blended learning and the use of D2L, since September 2013, we have had 6531 users log into D2L, both 
teachers and students. This represents 13% of our total school population in elementary and secondary.  The majority of 
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our users are at the secondary level (there have only been 152 elementary logins), thus representing 37% of our 
secondary students.  In the three years since the HWDSB Commons blogging platform began with 25 students in one 
classroom  due to one teacher’s vision, the has grown into a Board-wide Learning Network with over 10 000 user 
accounts and over 2500 collaborative blog spaces. 
 
What we learned 
 
We have seen an improvement in the number of courses offered and the number of students accessing e-learning, but 
this tends to happen in pockets of secondary schools within the system, such as Highland, Parkside, Waterdown, 
Westdale, Westmount, and to a significant degree at Glendale Secondary School.   In an ongoing effort to expand the 
access and interest across our system, we must continue to improve our student/parent/school communication and 
engaging all our stakeholders (data users, guidance and principals) to see eLearning as a viable option for all students. 
 
With blended learning, we have seen the value of working closely with teacher learning teams to train, coach and 
provide strategies and tools that help teachers see how they can accelerate learning, met curriculum expectations and 
address the individual learning needs of our students through this blend of on-line and face to face learning.  Blogging 
through the HWDSB Commons has provided a safe and viable space to allow students to collaborate, communicate and 
unleash their creativity for the benefit of their peers and their teachers. 
 
Next Steps 
 
We will continue our efforts to expand e-learning into schools with low e-learning enrolment through ongoing 
communication and support for the development and delivery of a variety of e-learning courses at all pathway levels and 
in the alternative education setting.  Student voice will be gathered through the option sheet process to determine how 
students wish to learn and this will inform what we provide in our schools.   We will also focus on delivery of the grade 
10 Careers program through e-learning at all schools to improve student understanding and comfort with this approach 
to learning.  Next year, our focus will be on Assessment, Evaluation and Reporting practices within our eLearning 
courses, building professional learning teams centered on engagement, providing ongoing feedback to students, and 
curriculum delivery. 
 
We will continue to expand our efforts to provide teachers with blended learning strategies, particularly in elementary 
classrooms across the system.  This will include building the understanding among our consultants and instructional 
coaches so that they can increase the capacity of our classroom teachers.  Our goal will be to improve the use of D2L 
among elementary students and teachers to at least 25%, with continued increases in the secondary panel.   
 
Ultimately, we will need to measure the impact of these approaches to learning on the level of student engagement and 
achievement in all elementary and secondary classrooms. 
 
Equity Matters:  

 
As part of our strategy to provide safe, inclusive and respectful learning environments for all staff and students the work 
of Positive School Climate (PSC)Teams, the Mental Health Strategy and Safe and Equitable Schools initiatives (Bullying 
prevention, Restorative Justice, Progressive Discipline and the Code of Conduct) is creating the types of intelligent and 
responsive system to engage all of students.  As PSC Teams in all schools are working with an emphasis on building 
relationships through staff to student relationships, student to student relationships, staff to staff relationships, and 
school to community relationships we also look to encourage engagement beyond the school and support global 
citizenship and leadership. We recently heard Mary Jean Gallagher, Chief Student Achievement Officer of Ontario and 
Assistant Deputy Minister of the Student Achievement Division, tell us that we cannot underestimate the importance of 
education as a vehicle for promoting equity and social justice.  This work is complimentary as we support students to 
engage at the local and global level in our world.  
 
F. Strategies to support safe, caring, equitable and inclusive learning environments. 
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What We Did  
Our schools continue to partner with Free the Children. This promotes leadership, social justice and humanitarian 
support for students to become global citizens and focus on community initiatives locally to support others in need. This 
year we had eleven schools attend We Day in October in Toronto.  Through our Partnership with Free the Children, The 
Kenyan Boys Choir performed at two of our secondary schools for students of all ages.  To date, Free the Children is 
connected to 60 schools in our Board. Twenty - two schools are committed to working with Free the Children either in 
an awareness campaign or involved in the Brick by Brick campaign to build a school in a community that offers no place 
for children to learn.   
Through Student Senate we continue to support the Raising the Roof Toque Campaign, an annual national charity 
dedicated to finding long-term solutions to homelessness. Raising the Roof partners with Wesley Urban Ministries, a 
local charity here in Hamilton.  Our partnership with Wesley Urban Ministries can help educate the Hamilton area about 
the impact of Child and Youth homelessness. Close to half of all homelessness across Canada affects Children and Youth, 
impacting school and employment success.  Toque sales in Hamilton not only inform the community about our 
Homelessness crisis, but also supports a local program called Wesley Youth Housing that is making a difference for 
homeless youth who are in our schools. More than 75% of its participants move from the streets to stable housing. We 
work together to ensure that everyone has a safe place to call home in our community.  
As part of HWDSB's ongoing commitment to promote environmental practices within our schools as part of the HWDSB 
Environment Policy and to help students become environmentally responsible citizens, we are proud to continue our 
partnership with Ontario EcoSchools in developing a culture of conservation and stewardship. 
 
Impact of What We Did 
Focusing on relationships, Positive School Climate school –based teams selected one area of focus with the intent to 
take action on this item before the next PSC session. Schools felt supported in the work and were empowered to include 
a variety of voices (i.e., parents/guardians; students) in their larger PSC school based team. A board level Environment 
Committee was established in support of the HWDSB environment policy and members of this committee include the 
Superintendent with responsibility for Student Engagement, Board facilities personnel, consultants, and two school 
administrators representing the elementary and secondary panels. In HWDSB, eight schools were certified in the 2012-
2013 school year bringing our number of certified schools to 20 (7 schools were re-certified with one new school, 
Pauline Johnson, joining the initiative this fall).  
 
What We Learned  
We learned that students are passionate not only about our schools and communities, but they are also passionate and 
caring about the issues related to the broader global community.  Students want to become involved, want their voices 
to be heard, and they are willing to contribute time and energy to social justice issues. 
 
Next Steps: 
The initiatives that our students are involved in continue to be of interest to them, and hence, we will continue to 
support them in these areas.  We do this by facilitating opportunities for them, supporting them when they identify 
opportunities, and helping them to connect the issues to their academic work as well.  
 
G. Increase staff capacity to support mental health and well being  
As outlined in the Positive School Climate Report, the development of a Positive School Climate (PSC) is a proactive 
response to promote equity, inclusion, mental health/well-being and safe schools. The combination of these elements 
results in a focus on the elements of social health: a socially healthy environment with socially healthy relationships. This 
is fundamental to improving student achievement and well-being. Through this work we are examining how we engage 
with students to ensure their needs are met and they are supported in all of our schools in the HWDSB.  
 
 
 
What We Did 
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PSC Teams set goals and planned for the implementation of these goals. School teams communicated their next steps 
and identified supports needed to reach their goal.  A system wide plan for educator mental health awareness has been 
developed and disseminated.  Many schools have student groups that support the work of creating a positive school 
climate and promoting student well-being, teams such as Student Councils, Health Action Teams, and Positive Space 
Groups.  To support the work being done around raising awareness of understanding student mental health needs our 
Student Senate planned, organized and delivered a forum for their peers in 2013 and will do a follow up event this 
spring. They continue to provide leadership for their peers and partner with Board staff to develop their understanding 
around mental health issues to raise awareness and understanding.  

 
Impact of What We Did  
Student leadership and responsibility helps to create a positive school climate by allowing students to take ownership 
for the issues confronting them.  By providing them with the skills to intervene, we are building strong student voice and 
positive role models for younger students to follow.  In addition, there has been increased, effective parent/school 
partnerships when bullying incidents occurred.  Parents/guardians working in effective partnerships with schools are 
able to resolve conflicts about safety concerns and support student well-being. By allowing students to play an active 
role in building communities with staff like PSC Teams, Student Senate and Student Voice Transition Forums, 
engagement increases in all activities. 

 
What We Learned 
We learned that PSC Teams made a strong connection to their self – selected strategies and the impact that small 
actions can have on changing school culture. From the sessions, we also gained insight on areas of need to help guide 
planning for subsequent sessions. One such focus is to support schools to be able to identify the impact of their actions. 
We are seeing that student engagement increases when students are supported by positive relationships within our 
buildings. Student Senate is telling us that mental health continues to be the area that they feel needs to their area of 
focus.  

Next Steps: 
Students have demonstrated strong leadership interest in the area of student mental health and well-being, as have 
Positive School Action Teams.  We also learned through the Director’s Forums, school climate surveys, and parent 
surveys, that having students be safe at school is a primary concern.  We will continue to support the work students and 
staff  do in this area, and help them to coordinate their efforts in relation to student well-being and safety.  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
2014 – 2015 Action Plan  
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Essential Component  Actions  Indicators of Success  
Achievement Matters  
HWDSB will prepare all elementary 
students to be ready for success at the 
secondary school level. 
 
HWDSB will prepare all secondary 
students to be ready for success in 
their chosen pathway: apprenticeship, 
college, community, university or 
workplace.  
 
 

Strategies to differentiate 
instruction and assessment for 
all students K – 12.  
 
Student well – being is part of 
the school improvement 
process and academic, 
intellectual and social 
engagement are monitored as 
part of the cycle of continuous 
improvement K – 12.  
 
Strategies to reach out to 
potential early leavers  to 
encourage graduation diploma 
completion 

Data will indicate that all students are 
developing through intellectual engagement 
in schooling, with engaging programming 
and personalized learning through 
collaboration, student inquiry and measures 
of implementation, and effectiveness of 
tiered instruction and intervention methods.   
 
We will use Taking Stock Reports, Early 
Leaver Reports, credit accumulation rates, 
and indicators of  at–risk students moving 
towards graduation. 

Engagement Matters   
 
HWDSB will achieve high levels of 
student engagement in our schools. 
 

Schools will participate in 
system and school events to 
gather student engagement and 
student voice data.  
 
Schools will be supported to 
build capacity of staff and 
students in developing 
strategies to gather student 
voice and engagement.  

We will gather and analyze student voice to 
create increased choice in school offerings in 
all schools.  
 
Student voice through forums will provide 
data to inform school-based decisions.  
 
Student voice option sheets will be 
developed based on student choice and 
pathway directions. 
 
Data gathered through implementation of 
Phase 1 of Program Strategy will be used to 
inform direction in all of our secondary 
schools. 

Equity Matters  
HWDSB will promote opportunities for 
student leadership development 
informed by student voice.   

Strategies to support safe, 
caring, equitable and inclusive 
learning environments to 
promote student leadership 
around positive school climate.  

 
We will use Safe Schools Data and School 
Climate Surveys to inform future directions.  

 
To assist in the promotion of student engagement and voice, our work will focus on: 

 all schools and departments(tier 1);  
 specific support for some schools and students (tier 2); and 
 Significant support for a few schools and students (tier 3).    

Tier 1 programs focus on the promotion of school and department conditions which support the engagement and well-
being of all students, in all classrooms, in all schools.   
Tier 2 activities are designed to support some students and schools where a need for specific support has been 
identified.  As with all tier 2 programs, the time-limited strategies in this area are designed to be preventative, such that 
the students will gain the skills necessary to experience success in the overall school environment.   
Tier 3 interventions are targeted to assist schools in supporting those few students who present with significant risk 
factors.  Initiatives at this level are specific to the student’s need and involve inter-disciplinary support, which may 
include community partnerships. 
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Appendix  A 
 
 

Engagement Resources for Schools 
Name of Resource 

 
Focus 

 

Capacity Building Series – Student 
Identity and Engagement in Elementary 
Schools – May 2011 
 
Involving students as “partners in 
change” invites us to: 
• see the student as a whole person 
• know every student in more 
dimensions than just the academic 
• support students in playing a more 
active role in their learning 
• include student voice in planning 
learning opportunities 
 
 

School Effectiveness Framework - 2013 
 
 
 
 

Integration of academic excellence and 
student well being 

  

Capacity Building Series- Student Voice   
Student voice and supports for staff to 
collect and implement strategies to 
create responsive learning 
environments.  

                  
Promoting a Positive School Climate 
                 Ministry of Education  
 
 
 

This offers a range of practical 
suggestions for activities/practices that 
can be applied to the entire school, the 
classroom or to students 
 
 

 
What Works? Research in Practice 
 
 
 
 

 
 
How to integrate Aboriginal Teaching 
and Values into the Classroom 

 Capacity Building Series  
 
 
 As educators we are charged with the 
great challenge and responsibility of 
engaging students in learning so that 
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http://www.edu.gov.on.ca/eng/literacynumeracy/inspire/research/CBS_StudentIdentity.pdf
http://www.edu.gov.on.ca/eng/literacynumeracy/inspire/research/CBS_StudentVoice.pdf
http://www.edu.gov.on.ca/eng/parents/climate.html
http://www.edu.gov.on.ca/eng/literacynumeracy/inspire/research/Toulouse.pdf
http://www.edu.gov.on.ca/eng/literacynumeracy/SEF2013.pdf
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they develop the skills and knowledge 
they need to function in today’s world. 
Questions and concerns abound. How 
do we instill the skills and the values 
necessary to experience success in the 
present and in the future? 

Caring and Safe Schools Document 
 
 
 
 
 
 
The document is for staff to address issues of student 
behavior through instruction and interventions to meet 
individual student needs.  

Ministry document focusing on ongoing 
efforts to build and maintain a caring 
and safe school culture.  

Positive Action 

PIB Positive 
Action.pdf

 

Social Emotional Literacy program that 
can be implemented from K-12. 
 

Class Interrupted, by Avis Glaze (book set)  
Book set given to schools in 2013 
 
 
 

3 books in the set that focus on 
strategies for promoting school wide, 
classroom and individual positive 
learning environments  

Ministry of Education “In 
Conversation” Series, Summer 2011 

Support for school staff as we know 
that students who are engaged in the 
life of the school, engaged in their own 
learning, and engaged by what and how 
they are learning are far less likely to  
fall through the cracks. 
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https://www.positiveaction.net/
http://www.edu.gov.on.ca/eng/policyfunding/leadership/Summer2011.pdf
http://www.edu.gov.on.ca/eng/general/elemsec/speced/caring_safe_school.pdf
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